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FOREWORD 


The SEDL, Regional Exchange (SeDL/ax) Project provides infoymation 
and technical assistance services te educators in six states: “Arkansas, 
s “Louisiana, Mississinpi, New Mexico, Oklahoma, and Texas. it is one of 
seven Regional Exchanges in the nation-wide Research & Developyent™ 
Exchange (ROx), funded by the National Institute” of Education, which 
Jists as a major goal the dissemination of information about educational 
research and develupment (R&D). To assist in accomplishing this goal, 
the SEDL/RX staff designed and sponsored the R&D SPEAKS: -ORAL & WRITTEN 
“COMMUNICATION conference in Austin, Texas on November 13-14, 1980. “In 
an effort to record and pass on to others some of the experience and 
knowtedge that was shared during that day anda half meeting, this doc- 
unent was developed. 


This is the seventh of ‘a series of R&D SPEAKS canférences sponsored 
by the SEDL/RX. These conferences provide opportunities for sharing, 
comiunication, and growth among researchers and members of the education 
community. — ‘ 


James H. Perry < - BS «gg 
Executive Director - 


Southwest Educational Development Laboratory 


€ 


INTRODUCTION 


R&D SPEAKS: ORAL & WRITTEN COMMUNICATION is the seventh in a series ~ é 
of conferences produced by the SEDL/RX which provides educators and . i 
researchers with the opportunity-to-talk 4o-one-another: ‘abouti.tssue ee ee 

. which affect public education. ~ : . 


. Language and writing weré. two areas given high priority by the seven ee 
SEOL/RX Advisory Board members and the R&D Exchange (RDx), a nationwide . 
network of seven regional exchanges and four support services which ‘ts, 

funded by the National Institute of Education to disseminate the resin'ts €. 
of educational research. 


\ 


r As a resi tsof interest across the country, the RDx encatsi a Task” 
Foreé on Oral & Written Communication. The Task Force, through the 
regional exchanges, has collected questions about teaching language 
and ‘composition from teachers across the Dnt ted States. These questions ~ 
will be answered with information from current research and both questions = - 
and answers will be published together. The resul ting book will be the 
third in a series call Research Within Reack, by the Research’ and Develop- 
ment Interpretation Service {RpIs)- at CEMREL, Inc., St. Lovis. (The 
first in ‘the series is: Research Within Reach: A Research Guided Response 
to Concerns to Reading Educators. The second is Research Within Reach: 
Elementary Mathematics. 8oth publications are available from regional 
exchanges, as will be the iss A time line for completion of this 
project 1s on pages 10-14. ; 


: As part of its salistoration with RDIS in this project, the SEDL/RX . 
callected questions from teachers grades K-12 throughout its six state region. 
” These questions may be found on pages 17-28.- These were forwarded to RDIS. 
and were used as a basis for planning our R&D SPEAKS -conference.. They were 
* matted ta-conference participants and-preésenters in advance; While they 
were not ansered on-by-one, they were used to provide.an indication of a, 
the needs teachers have and to guide presenters in planning their sessions. 


Outlines of: the three research-based presentations follow, along 
. with resource lists, names of participants and presenters, and conference 
* evaluation, : y 
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THE ROx COLLABORATIVE EFFORT 
IN ORAL AND WRITTEN COMMUNICATION 
‘Linda Reed 
ROIS, GEMREL, Inc. 


Over the course of several meetings of the Research and Development 
Exchange Coordinating Group in 1979, the directors of the Regional 
Exchanges identified several areas in which they would like to develop 
collaborative efforts for resource file development or expansion. These 
areas include the three priority areas assigned to the Research and 
‘ Development Interpretation Seryice (reading, mathematics, and oral - 
and written comminication), training processes (a function of the . ° 
Dissemination Support Service}, and the validation of educational programs 
and practices, an activity already begun by RDIS as a service to the 
SEOL Segional Exchange. Ths report describes the initial steps taken 
* tn tHe collaborative effort on oral and written communication. + 
7 , 
reading and mathematics, the ROIS staff has developed a new approach 
/ to synthesis and interpretation designed to address the concerns and 
’ needs of practitioners. This involves the following steps: 


* Identifying and interviewing a group of educational practitioners ; 
‘~ to learn of their primary concerns akout the content area. ~ ” 


* Acquiring and studying other synthesis and interpretive products 
that -have been written on the content area, both to gain 
H geherilecd with the research findings and to analyze the kinds 
ow 


products that are written for practitioners. i 


y, °  rdent tty tng leading researchers in. the field and inviting them 
pote Ss serve ona consultant panel which will identify research 
outcomes.which address the concerns and needs of practitioners 
, in .the. content aréa. 


© Producing an interpretive report, written n spac ficaiy for 
practitioners, incorporating ‘the research outcomes. 


nN 
* €mploying an extensive review process, using both 
additional researchers in the field and prectltlonars 
at all levels. F 


’ 


* Working toward consensus. revising as necessary, and. 
Clarifying those areas where consensus involves an 
“agreement to disagree." Craft krowled9@ has made. 
- important contributions to RDIS work, but it is always 
carefully distinguished from research-based, knowledge. 
gs: 2° : 
The planning and execution of a new approach to synthesis and inter- 
pretation of the research literature in any priority areas is a lengthy, 
creative, developmental process. The time needed to produce a document 
using the RDIS approach reflects the extensive planning and care which 
go into its development and the participation of large ‘numbers of 
researchers and practitioners. = ' 
Interpretive reports like Research Within Reach: A Research-Guided 
Response to Concerns of Reading Educators and Research Within Reach: 
Elemen: hoo] Mathematics are useful to Practitioners, are valuable 
contributions to the literature, and provide high visibility to NIE, the 
“Regional Exchanges and the regional educational laboratories. Although 
the process is very useful» it has one serious limitdtion. The Regional 
Exchanges have not been involved in the development of the product or in 
‘decisions about format, content, and evaluation. Therefore, RDIS re- 
-designed its approach to more actively involve the Regional Exchanges. 
AN] of the:Regional Exchanges and-two Centeral ‘Support Services--RRS and 
SSS--have agreed to take an active role in the development of the 
interpretive report on oral and written communication. Participation 
varies according to the resources * * needs Of individuat contractors. 
This means that: 7 


© Some cooperating Regional Exchanges nave identified a staff 
member who is responsible for learning the knowledge base. 
RDIS supplies these Staff members with relevant reading 
materials on a periodic basis and with research summaries 
designed to increase the tnowledge of Regional Exchange staffs. 
Other Regional Exchanges have tdentified laboratory staff 
members who have expertise that is a resouce for the 
collaborative effort. a 


+ - 


i0 


* After an initial planning meeting with ROIS staff, the 
cooperating Regional Exchanges selected practitioners in- 
their region and conducted interviews with-those practi- 

~ tidners. This ensured regional representation: of 
practitioner concerns. Other means of obtaining questions 
have also teen explored, such as soliciting requests in 
professional publications. . 


* ‘Start members representing the cooperating Regional 
* Exchang& attended the consuJtant panel in meeting 
in St. Louis in October, 1980. 


° RX start and other lab staff ate encouraged to review and 
- comment upon each draft of the interpretive report as they : 
7 appear. - : .8 
. é -~ - s 
©. Staff members frém the Regional Exchanges wil? take an active 
* pole in the development of alternative designs and formats 
> for a delivery System. 2 : 


t 


>In Novenber, 1979, directors of the Regional Exchanges were surveyed 
to determine their interest in an ROx Midwinter Retreat-to begin plan- 
ning for the collaborative effort in oral and written Eeerunication. 
Responses showed that there was indeed interest in such a planning 

. meeting. 


The retrsat was held at SWRL im Los Alamitos, California, February 18-20, 

1980, Participating AX staff menbers were Sandra Orletsky and david 
-Holdzkom, AEL; Sharon Adams and Nancy Saker Jones, SEOL; Jang Roberts, 
" RBS; Susan Everson, McREL; Virginia Thompson, NWREL (Day 1); and Paul 
Owoe, CEMREL. Carol Rice (Days 2 and-3) represented. the System Support 
“Service . In addition, three RX directors ‘sponsored subject matter 
experts: Audrey Heinrichs, R8S basic skills component, attended the full 
meetings Bruce Cronnell, Steve Yelon, and other members of SWRL’s 
communication skills group attended one or more. sessions; and, Tannis 
Knight, coordinator of a Title ty-¢ writing project, was semen by 


NWREL and attended the encire session.’ 
4 


Before the retreat the staff meabers of the Regional Exchamyes who, would” 
be Participating tn the collaborative effort were involved im several . ry : 4 
activities which were designed to make the retreat a ‘useful experience :, 


oe i al 


* They were asked to survey lab staff and RX ‘ssn ied. keen s 

. members to learn their reactions to the interPretive reports . 
. on reading and mathematics. These reactiens <re expected to « 
guide future efforts. ; ‘ oe 


. * They were asked to survey state contacts regarding state 
priorities and planned activities in oral and written 
communication. 


* They were asked to identify laboratory staff who have a { 
expertise: in the area of oral and wricten cosmunication 3 
and who might be interested in‘participating in the collab- 
brative effort. 


: * They were asked ‘to read selected materials suagested by the ° 
consultant for ore] communication, Dr. ‘Harvey Rosenbaum of 
. SWRL, and written communication, Dr. Robert Gundlach of 
. Northwestern University. 7 : F 


At the retreat participants heard reports of research on writing and oral: { 
language made by Drs. Gundlach and Rosenbaum. The participants evaluated a 
preceding ROIS publications, reported on evaluations cf these documents | 
from educators in their respective regions. and made tentative glans for 

collectin: questions on oral: and written communication for teachers in { 
their regions. ™ 

“— ; a { 
On October 30, 31, and Noverber 1, 1980, the first meeting of the ROIS % 
Consultant Panel on Oral and Writte: Communication was held at CEMREL in | 


St. Louis, Missour!. The members of the Panel are 


Beverly Bimes 
Hazelwood (Missouri) School District 
Nacional Teacher of the Year for 1980 


2 | €ourtney Cazden ¢ { 
4 Graduate School of Education + 
x Harvard University { 


bee 


Lucfa £1fas-O1ivares 
Department of Spanish, Italfan, and Portuguese 
University of Illinois, Chicago Circie 
s  Rvert Gundlach : 
The Writing Program 
Northwestera University 


_ Richard Lloyd-Jones : na 
* Gepartent of English oy 
University of lowm 


? Wancy Mead . : = 
National Assessment of Educdg{onal Progress 


* Warriet:Doss W411 
School Improvement Group 
CEMREL, Inc. - 7 . } 


4 

Also in attendance at the meeting were severa? S36FF snenbers of the 
Regional Exchanges, ROIS staff, other CEMREL staff, and’ an NIE sree 
tative. . 


‘The primary responsibility of the Consultant Panel at the inant was 
to give research-guided _Tesponses to questions of teachers and adminis~ 


_ tretors about classroom instruction in speaking, listening, and writing, 


Over 350 questions were gathered by staff members of the participating 
Regional Exchanges: ABEL, CEMREL, RBS, SEDL, and SWRL. These questions 
were categorized for presentation of the Panel, which, over thé course of 
the three days, selected topics based on the questions and offered — a 
guidance regarding the respranes RDIS. staff should mike. : : ae 


As the time line indicates, ae resourée € : 
pane} meeting will be reviewed by ROIS “star, “‘iieaft ofthe Psinthasis - ' 
document will be writter; anda second! panel. meet’ ws” review the 
draft before the final. Bub atom, ‘stage cal 


Wh: 


‘ FEBRUARY, 1980 - - Ongoing we 
 pigubtniiaitaniateiasd 2 . . 
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{ Collaboratively { 5 
Wedlbncaicddeh dle i . : 
s ° ’ . 
+: : ec foe See 
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: RDx Priority ; . Retreat and File Resources - 


@ Surveys of States ; 

Advisory Groups, to RR by state 

INPUT Other Regional 
Clients @ Surveys on state 


@ ERIC Clearinghouses 
@ Dissemination Groups 


activities & priorities 


s. 


PRODUCT(S @ Report to RDx @ Keport outlining 
led to decision responsibilities, 
to focus on - schedule *. 


® Compilation of 
state activities 


140 


0/4 Communication - 


@ Surveys on Response 
contacts &Lab'staff © 


e Content area specialists 


” 9 File will inclide state 


products, state objectives, 

Other state suggested items - 
o Items identified by 

~ ROIS "= MIE 

~ Rx’s & CSS’s 

- Lab staff 

- Consultant Panel 

~ Other Researchers 

- Practitioners 


@ Resource File* 
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~ Bibliographies 
@ Mini-lists, Catalog (RRS) 


*RDIS, Rx's, States 


* : = _ ° TROIS & Rx staff review 
7 trelevant literature In-: - 
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@ Researchers 
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. to Tdentify Questions 


© & staff cenduct 
interviews/generate 
27 regionally 

© ROIS does random 
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¢ Call for ?? in Educational 
R&D Report 


# 


¢ List of sie ans 
for Consultant 
Panel to consider 
at first meeting 


be ales Consultant ,. 444.2% 4% 4 Interview Practitioners , , a eee ee "Fivst Consultant 


“Topics for Research Sumartes | 


Panel Meeting 


Rx Staff 
Consultants 
ROIS staff 


Final Vist of .?? 4 


Suggested Readings 


Some sense of direction 


with respect to each??. 


“2 


Se 


Documents, Extraction of 
. Data, Identification of 
Issues, ete. 


-@ ROIS staff with input 
* ...,.froq consultants, Rx 
staff, possibly state 
content spectalists 


@ 3 research susmaries 
: 10 pp) 


- 9 Files on specific’ quest tons. 


Uy 


: *, Sept - Bec., 1980 Z 
Jan ~ March, 1981- 


Analysis of Relevant '++++~+-+ Write First++++4+ Review First - 


Draft © -° 
(Script?) 


o ROIS staff 


Aprt], 1987 


Draft 


e Consultant Panel 


e Possible help o NIE . 
from 1 or 2 - . @ Rx CHents 
Rx staff members o Practitioners 
(optional) o Lab Staff-.—. 
: “\ e Other Researchers 
c o Rx Staff 
FIRST DRAFT Written Cri$iques 
Question 
Answer 
Suamary 
References 
(Print/NonPrint??) 


+oeee 


day, 1981. - 


Second Consultant , 
Panel Meeting 


(consider critiques & : 


make sty 


stions for 
revision ‘ 


é‘ 


o RDIS staff 


‘ o Re staff,: 


o Consul tants 


Detailed suggestion(s) 
for: revision of 
each answer 


A ; 
eo ¥ . 4 
Paar, ‘ ° BY 
; ; ‘ an 
ve WAY, 1989). Lote , une-July, 1980 +.” August-October: 
“a oO aes ae ae ee ge OS “981°” : . 
i 
| FINAL | 
APPROVAL 
: ; : .. i NSeasacesass 
: + 
+ : i 
audi ROx Planning + ~ + ++ becca: +++ eras + Review +4 eee eee ees Production of + 44444 444 
Meeti (RDIS) ~ + Final Preduct — 
+ (discuss formatin + + ; 
“ distribution, evaluation +, + 
of impact) bale aaie eel 


* ROIS staff - _. Consultant Panel 


ROIS" . 
@all Ph al . “Re Staff . Rx''s- (72) > a 
Rx Staff ° Selactes Others: : : 
. * Selected Rx Clients x ag mag 
¢1 or 2 members of ba : . 1 swe eneenenennnwenwne 
Consultant Panel e {States Professional] 
¢ Input from lab staff ‘ ° Organization 
Discussion Programs 
3 Proposal for packaging’ . 4 ; 
¢ Proposal for distribution . : Book 
¢ Plan for evaluation — ; Bulletins . 
of impact 5 ‘ Slide/Tape 2 
FRC ‘SO rin 
] RIC . 3-ring Binder(s) 


} . on ; 2 . cassettes °1 


ie . 
OGTOBER/NOVEMBER, a) eee 
Y° : ; - eo = . | 
+ : é Aig ' 
+ DELIVERY TO +++ +++++-+ TECHNICAL ++ +++ +4444 EVALUATION OF + + + + = + + CONSIDER REVISING, ; 
KEY CLIENTS ~ . ASSISTANCE USEFULNESS OF EXPANDING, -.... 
‘ : PRODUCT 4 REPACKAGING, ETC. 
© ROIS to Rx ‘© ROIS to Rx © Rxts ‘ 
..@ Rx to States i ® Rx to State ® State Clients 
* States to ISA ISA © ISA's, LEA's, etc. 
LEA's LEA ~ Researchers 
Librartans © State te ISA © Professional Organizations 
etc. LEA - @ RIE 
° Dissemination Groups * etc. a 
© Other Possibilities 
Teacher Centers 
Professional Organizations - 
Journals, etc, 
© NIE . . 


_ © Training in use of product 
>" © Content Vorks 
© Developing Media presentations 
© Supplying Supplementary Materials — ar, 3 


ERIC: 22 


TEACHERS” QUESTIONS 
ON 
ORAL & WRITTEN COMMUNICATION 


SEDL/RX REGIONAL SURVEY 
TEACHERS* QUESTIONS ON ORAL & WRITTEN COMMUNICATION 


What do teachers want to know about teaching ‘their students how to 

speak apd wrtte effectively? How can research respond? The SEDL/RX is 

* part of a nattonwide effort to find opt. For the last five months, as 
part of the ROx's National Task Force on Oral and Written Communication, _ 
the SEDL/RX has collaborated with the Research and Development Interpret-— 
sation Service (ROIS) at CEMREL, Inc., in gatheriitg questions from 
Tanguage arts teachers throughout the country regarding the teaching of . 
oral and written communication which they wished researchers to address. ., 


The SEDE/RX conducted a series of telephone interviews with twenty.- 
two teachers in its six-state region: Arkansas, Louisiana, Mississippi, me 
New Mexico, Oklahoma, and Texas. The names of the teachers were 
supplied by the language arts coordinators in the six state departments . 
of education. Several of the teachers were coordinators of language arts 
Programs for their respective schools or districts and obtained their 
‘questions froma committee of teachers. Thus more than twenty-two 
teachers are represented among the approximately 100 questions gathered. 


The questions have been grouped in the following cdtegories: Al} 
Jevets, high school, junior high, elementary and college. Teachers in 
the region share some concerns. Many of the questions asked pertain to 

> the relationship between content and mechanics. _ Some typical concerns 
expressed by the teachers include: 


‘ 


what is the best way to grade composition, taking both 
content and mechanics into account? 


What #s the relationship between learning grammar and > 
learning to write? 


Should teaching grammar rules take “precedence over 
encouraging creative speech/creative wri ting? 


v7 


How can teachers strike a iappy medium between teacning 
§ . students to write creatively ard to write correctly? 


Evidently, many teachers fee? they are on shifting ground when , 
trying to teach writing and want ‘some specific rules and methods, 
as the following typical questions indicate- ° 


* ¢ & 


. How much writing is enough to learn a ‘particular style, 
> format, etc.7 


Does writing more mean writing better? 


ahat are the most effective methods of f teaching 
spelling and vocabularty? 


o 
* *. What pecchataos of literature and grammar should be 
taught in a classroom? ~ 
. What is a step-by-step process for Aeaching creativity? 
, oe 2 
Question regardjng current educational “techniques Or approaches — 
also reoccurred, includify questions’ on the following: , 
A 


« Holistic grading oe writing 
Individualized” instruction 
~ Accepting or not acceptirg dialect or sic-g 


Encouraging standard English i 


The teachers seem to fee! burdened with’ the large number of students 
‘they must teact to write and the resulting number of papers they have — 
“to grade. It seems as though teaching writing has become sole?y a 
function of English teachers, rather than being a part of other subjects 
as well. 


The teachers’ questions are attached, divéded by level reoresented 
and within level by’state. Also included. are questions vertaining to 
oral and written communication which bilinaual teachers throughout the 
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— 


United States raised last year prior to the SEDL/RX's conference, R&O SPEAKS: 
“BILINGUAL/MULTICULTURAL EDUCATION. The names of :cooperating teachers are 
also attachéd. Our thanks to aljget,-then. a 
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om . ALL LEVELS 


’ 


OKLAHOMA 


1. Should a language arts teacher devote instructional time to the _ 
physiology of voice production? If so, at what grade level? 
How, much detail? _ How much time? 


2. In grading joan production,’ how useful is ittto use peer evaluation? “ 


3. What is a quick and easy wy t to test for conposit fon skills a 
& student Placement? a 


4. Does writing more lead to writing b better? . se 


ss. What correlation is, thére between knowing grammar and being able 
to write well? 


6. What is the best way to evaluate students’ ee in class- 
room discussion? 


7. What carryover does reséarch tndtcate, there is between leirni ng 
formal ‘grammar and composition? _ 


&. How does research define ween: i‘ it inheti ted or can tt be a 
learned? What is the best method: for Yeaching it? I$ there a 
step-by-step process? ‘ 


9. When teachers become better writers, do they become better teachers 
of writers? ° 


10. At what age are basic writing habits estab] ished? 
‘ ‘ ee is 
TEMAS 

1. nat is the best way to prepare teachers” te teach comping ition? 

How can ‘teachers create a desire '* children to write?: 

What is the best way" “to teach writing to-the gifted and talented? oe 


How cai teachers be trained to grade compos ition? ‘ 


ao fe ww 


Is there an ideal'way to integrate the einer: of a language 
arts pr'ogram--mechanics, reading peed composition, study By 
skills, etc.--without one part "e the program suffering? - 7 


6. What is the best process to_help beginning wri ters develop contro) © 
over the written medium? pa 


p 
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7. Does research find any evidence that children who lack a story 
_ Structure find it more difficult. to learn language arts? 


8. What are the stages and sequences in the development of writing 
abilities, K-12? 


9. What are specific rales” that work for teaching good writing? 


.« 10. How can the writing curriculum. from biz be structured and sequenced? ; 


which’ is so badly needed, to teach orat skills? - 


12. What is the best devetcnnantel time for tasthing parts of speach - er eg 
and other mechanical- aspects? ~ vrage age 


Ne. How can “teachers justify boc time away from written’ Ynstruction, 


13. What is the best way to train teachers to use an integrated: approach? 

14. In teaching language arts for K-4, which is more “important, motivating 
the students to elicit more org] responses, or Teaching the conventions 
of writing and the writing pr ess? 

15, What is the best way to help bilingual anlar who are impoverished 
in both languages? 

New MEXICO 


1. In reference to ‘learning a second language, what relationship exists 
between being able to speak a language and being. able to read it?” 


2.° What is the best approach to teaching a second ‘Vanguage when there M 
is no correspondence or correlation between the first and second eis ie 
languages? 


3. How do students’ learning styles affect their iMdrning to write? 
What techniques can teachers use to help students learn:to write . - 
that are based on learning styles? r 


4. At what {point in fluency is ‘tt good to begin ~ “edit and correct 
» Someone's work? 


oo, 


Exactly what is holistic writing assessment? 


6. Is there a corvelation between tenatring speech and developing the 
students’ abilities in written expression? 


When students de“Greative writing and are then asked to edff and fine 
, tune their own work, it, seems that they teach themselves grammar and = ~ 
” syntax. Does research eae a out? 


~ 


b 


ELEMENTARY 


MISSISSIPPI . 


* 


1. How can ability grouping be accomplished without abetting the - a 
: child “htgh® or “low"? oe: by - Aat 


2.° What are some teaching methods to stimulate creative wri ting and 
story-telling? 


3. Should the teaching of grammar rules take precedence over creative 
speecl . 


4. Is it beneficial to make a distinction between writing and speaking, : 
being more strict about correct, standard English in Students’ : 
writing? 

- 5. How ean you hélp children learn standard English terms? 


6. Is there value to having students put in the accent mark as wel as 
divide new words into syllables? ‘ : 


7. Should country dialect be allowed in the classroom? 


8. How do you strike a happy medium between writing creatively and 
“ writing correctly? 


9. How do you.measure oral and written Sena icavinn skills for an 

* individualized program, given the.time constraints and humber of 
a children expected to teach? . : 
10. How can more efficicnt communicative Speéch be scene 

11. Where should standard English begin and end and be replaced by slang? 


“12. How can you teach children what a complete sentence is and how to - 
_ write one? 


13. How can you help children learn how to write usifig paragraphs? © 
4. What thinking SKAT Ts | are involyed in comprehension? : 
“15. Is'it a good idea ta ‘Stress written ’skiTIs over oral? 


16. How do you help children increase their vocabulary and ‘keep using 
~ the new words? 


Y ; a 7 ; . 


ELEMENTARY con't. pO) * . 


1 _ How: ean, chindien be taugit to use better English when they. beak. 

2 What § the best! ‘way to teach fourth graders the nechantes of wrt eine? 
3. “What is the best way to. teach fourth graders to spel?” 
4 


How can teachers get parents to become ‘interested and involved in 
the schoo! and in their eh ldrents work there? _ . ‘ 


SUNIOR HIGH SCHOOL » 


a ae : : i . ; Sead lat 2 
TEXAS pe Be ES ae ES 5 


» 1. How many étulents are ideal in a elagsioon that uses. ‘ndtv aed 
. instruction? ee : AN 


ue 


How can hoNstic Scoring. be ‘used, to heip stents?” 


3. When would :bé the right tine to ‘chatige an ESL student toa maine" - ge be 
Streamed class? . 


, 


4. What percentage of literature and what percentage of grammar should 
+ be Sauaht in the classroom? 


85> tOUTsTANA 


ARKANSAS 


1. 


2. 


“3. 


_ content areas, | like biology sand history? 


. teaching neces 


‘ What does “research say “abou 
* writing of their peers? 3 = 7 5 7 2 < 


SENIOR HJGH SCHOOL 


oo, a gee ‘ . 


What addittinal oni. or naterta}s stget be used for revue int Pa : 
readers when the teacher - is“with another group? gage te Oe 


What materials can be'used for teaching reading in the various 


Is it valid to'use the holistic. method of grading all the: tine 


“in the classroom? ne: 


fre writing samples on standard tests necessary in evaluating 
writing ability? Or are questions about grammar enough? 


What parts does the mastery of granmar and grammatical skills 
play inthe acquisition of writing skills? 


Should dialect or slang be accepted in written composition? 


How effective is oral reading as a teaching device for students 
br read Way below grade Jevel? 


What materials can-be used for the high school students who 
are reading at second and third grade levels? 3 


What is the value of teaching formal, grammar asa | method of 


avity students appratse ‘the oe otis ’ 


What are some examples of. 3ood.ways to grade’ composition? ae th 
What about allowing ‘dialect or slang in the classroom? 


- 


How can we encourage use of standard English in speaking? 
How. can ‘teachers “fii te’ ‘tine ‘to grade pepers? ; 


How effective is the more “formal instruction of composition, which 
emphasizes the’ teaching ‘of grammatical forms and structures, as 
opposed to the more “emotive” method which allows the ‘students 

to pour out their feelings on the — 


o4 


4. “How can studengs be conyinGeli that it is important to learn standard 
English? . : i 


Bs: Hoe dan we ‘enepuragé 85 of 7st 


iWhat*is ‘the best wy to iad Papers, looking at conte or ooking” 
at gvanmar? ys 2 


eC: “What is the selationship sctaien construction in granmar, sentence 
, Structure, etc., and Students’ ability to write? . 


2. _ What. ‘4g the usefulness of having students in high schoo! do’ eenner + 
papers?” Is it best to let them wait until c»' lege to learn? 


3,, earn the correlation between the ability to. read and the ability 
‘to 
u 


4. How can teachers of composition train students to be concise, 
avoiding wordiness, yet develop good variety in their writing? 


5. What kinds of writing is expected of students in “collages ‘and in 
later adult careers? 


‘6. What are the mst effective methods of teaching vocabuléry and + 


spelling? 
7. How much writing is enough to leara’a "parteatar. style, cmt 
or technique? - é . 
8. "ca can ficleing Se “Snphasized and Pd Imptenented across ‘the school 
*currtcul um? 7 cares 


$° Boes.- improvement come from writing? Rewriting? Being criticized 
or evaluated? 


10. What 1s the most effective teacher ‘pupil vatio for teaching | 
composition? i : 


11. What are the most effective techniques teachers can ote to present 
student writing samples to the classes? 


NEW MEXICO 
1. How do you motivate students to want to inane to write? | 
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2. : Hoi effectiye is-the technique of having children rewrite their work? 
3. How “of 


eels you have students write for maximum learning? 


yn Howe ffect ive is “asking stodents to keep a journal and what is the 
. ios t- effective way to use the journal approach? 


“5. How “effective is using closed circuit TV production are students 
<< produce own programs} in teaching/improving reading and writing skills? 


COLLEGE 


OKLAHOMA * 


; J. Why are college students either hostile or neutral about learning 
composition? 


2. How can teachers create active participation in students rather than | 
having them be passive? ; 


3. What does research say about teaching styles in the classrooni? 


4. How can a teacher help students experience discovery when they are 
writing? 


_ 


SEDL/RX SURVEY OF BILINGUAL TEACHERS - ae 1979 


‘ 
In preparation for R&D SPEAKS: BILINGUAL/MULTICULTURAL EDUCATION, hey 
November 12-13, 1979, the SEDL/RX conducted a survey of bilingual teachers 
located throughout the United States. Thirty-eight questionnaires were 
returned in response to the request: "Please describe the problems or 
questions concerning bi ingual education that you would like to see 
researchers address." To obtain additional data for the Oral and Written 
Communication Survey, the bilingual teachers' questions were examined to 
see which ones would be relevant. Reading questions were ‘excluded. 


Below is a list of the fourteen questions which resulted. Contextual 
information about the teachers--grade level, location, etc.--can be 
provided. 

J. What are some second language ‘acquisition techniques? 

2. I need a good assessment instrument in language dominance. 


3. When should the Spanish-speaking child be transferred to English 
- instruction? 
“4. Is there any accepted structure o timeline which defines the stages 
, va child goes through in learning a second language? Specificaliy,. 
a3 what stage should a child be expected-to uSe a second language 
if conversation? 


5. What techniques have been identified which encourage a child's use of 
a second language in conversation? 


6. ‘How cana teacher determine if a student has had enough oray language? 


7. What are valid and rellable testing Tastvuments for ESL students or 
NES students? © 


8. Which consonants should be taught first. 


9. Do any consanant seounds overlap between the two languages (Spanish and 
English)? 


10. Why don't bilingual students (Spanish sis) hear the difference ° 
between the consonant digraphs “sh” and "ch! 2 


1. Are there any findings concerning the best “mix" of aia language 
and written communication in the bilingual classroom? 


Wa. . 


Bitingual Teacher Survey, p. 2 
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Is a transitional program (which is the case in most situations) as 
useful and effective as a program that would maintain the student's 
native language through the high school years? - 


Is there a need for special training for aides and teachers of bilingual 
education? In other words, is additional training necessery for 


. teachers of bilingual education’ 


I think my Spanish speaking students could learn more sttectionly if 
they were taught only fn Spanish until the second grade (approximate?y). 


‘Does research support this view? 


ORAL LANGUAGE sLEARNING 


“ DR» JUDITH LINDFORS 

_ EARLY CHILDHOOD EDUCATION = 

: THE UNIVERSITY OF TEXAS AT AUSTIN 
AUSTIN, TEXAS 


ORAL TANGUAGE ACQUISIT=ON 
: Or. Judith Lindfors 2 
The University of Texas. at Austin 
* « z “a 
There is a basic assumption underlying this presentation: 


How # child learns is the onl velid starting point -, 
for teaching practice. ¥ 


This presentation focuses on five major themes from research about 
* child language acquisition, underlined in the paragraph below: 


The child is an active learner with strong innate abilities 
for figuring out how Tanguage is structured and how it is 
used. Th att accomplishes this through interaction with 
people and things in an environaent which provides relevant 
experiences, which is responsive, and which focuses on 
meaning (not on ive) nm communTcation, 


« 


These themes have been selected for three reasons: each is important 
_and well established by research; each is relevant across an age span 
(that 4s, not specifically relevant only to young children); and each 
has tmplications for educators. 

‘Language acquisition researca tells us about how children learn. It . 
does not tell us how teachers should teach. That we extrapolate. The | 
five themes above are outlined in more detai? below. 


1. THE CHILD AS ACTIVE LEARNER 


The child is not reinforced for form; does not primarily imitate. The 
child 18 observer, producer, questioner, comprehender, explorer, 
hypothesis maker, tester, reviser, figurer-outer. 


. Adults support, provide for, facilitate, interact ‘with, respond te, 
but do not “teach” children. 


The child discerns patterns or regularities of structure and 


tnteraction. 

‘The child is a hypothesis maker, tester, reviser, not a sentence 
memorizer. Q 
. 31 


ERIC 


The child shapes or makes an impact on the environment, is not simply 
shaped by it: the child is not a Blob. The child shapes language 
others use with her/him, uses the environment to get “data“ by 
asking “what” and “why" questions. Sensorimotor experience is thus 
the base of early vocabulary. : 


+ The child uses identifiable active strategies--the productive, 
observer, and questioning strategies, for example. 


The child employs operating principles Such as paying attention to 
the ends of words and to word order, and avoiding exceptions and 
- rearrangements. - 


-IMPLICATIONS FOR TEACHERS 


1 Children LEARN (Teachers don’ t learn children). 


Match children’ 's interests* The child only learns from where she/ 
he is. 


. Children are tite best source of whet they are interested in. 


. Don Graves: the good teachers (teachers of classes. in which 
children were actively writing with purpose) shared two charac- 
teristics: the teacher was an artisan, an active doer; and was 
closely aware of children’s individual interests {"Andrew's into 
rocks” feacher as observer (of play especially) to gain under- 
standing of children’s interests. 


, 


2. THE CHILD'S LANGUAGE GROWTH IS:ROOTED IN AND DEPENDENT 
ON HER/HIS COGNITIVE GROWTH, 


. The child's om cognitive orientation guides what She/he attends to and 


how she/he uses it for languege acquisition. 


. Snectes uni form ty indicates a cognitive base. 


- Early words are not usually associated with the most familiar objects 
seh as crib or diaper, but are words such as-shoe, hat, sock, 
clock, key. 


There isa cognitive base of combinatory speech: naming, properties, 
location, doers, actions. 5 


There is a cognitive base of semantic development: what is 
perceptually salient such as shape, taste, size. 


Operating principles are clearly cognitive in nature. 
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IMPLICATIONS FOR TEACHERS 


Content areas are the best place for language, far better than emoty 
“language arts" periods where “language” is put under a microscore, 
but not used meaningfully. 


Child's encoding of new understandings in content areas is the best 


os tor language acquisition. 


3, AN ENVIRONMENT WHICH MATCHES THE CHILD'S waY(s) oF 
“ LEARNING TS HELPFUL 


Children tend to define tanguage in one of two ways: referentially 
(by naming things, being analytical), or Etahasbh ed (by social 
expresstons lire Hi and Bye-Bye and being oriented to people). 


fhe. mothers and children match in their languaye orientations, 
there fs rapid growth in the child’s language developnent; nen 
there is a’mismatch, srowth is slower. + 


In such a mismatch, the child will jiiter fts patterns to its 
mother's, and growth will increase? 


+ There is a negative correlation between a child's Tanguage growth 
and the directness of the mother in determining what tne child does. 
There is a positive correlation between a child's language 
growth and ths mother's ability to follow the child's interests. 


IMPLICATIONS FOR TEACHERS 


: . we 
Opportunities to “act on" physically precedes manipulation of > 
symbols. . 

Provide explora-ory experiences. . 
Provide for diverse, active experiencing. 1 


Frovide for significant interacting toward areal goal (group 
work, interviews, burning issue). 


. Provide variety of types (more and tess structyred, more and less 


physically oriented, more and fewer petple interacting, etc.). 


Provide open-ended activities that children use in individual and 
diverse ways, like animals. 


4, AN ENVIRONMENT WHICH IS RESPONSIVE TO THE CHILD 1S H¢LPFUL, 


The mother Follows the child's lead, shapes him/her in the interaction. 


" prelinguistic interaction: focus. facial expression, burps, cooing, etc. 


+y The heariag child of deaf parents does not tearn langage from 
- television. 


The less direttive mother follows the child's jead rather than 
directing the child. 


Research on "Motherese" shows that 76% of a mother’s language 
encoded the child's meaning and that 56% of mothers’ utterances 
to their child was directly contingent on what the child said. 


IMPLICATIONS FOk TEACHERS 
. : » 
Listen to children. 


In 4th and 6th grad&-doctei studies, in a 20 minute period. teachers 
asked 47 questions, children, 6.9 questions. 


In studfes of 2nd and 6th graders, only 7 .67% of the total were 
children's questions, the rest were teachers’. 


+ Have the child select, suggest, and design activities, with the 
teacher as consul tant. 


- Center-type activities are basic to Programs and should not be 
scheduied after work is done. 


Start with few children involved and Progress to many, 
Start with few activities and Progress to many. 
Start with short period of time and progress to longer periods. 


Use. less teacher-led whole group discussion. It's hard to te 
responsive jn this situation. 


5, AN ENVIRONMENT WHICH FOCUSES UN MEANING RATHER THAN ON 
FORM IS HELPFUL. 


Pocus throughout is on meaningfitl communication. The child acquires 
language in tho context of communication. 


-Commnication is the goal, even in the prelinguistic phase. The 
mother interprets everthing a child says or does as an act of 
conveying meaning. - a, 


The chtld is not reinforced for form. When corrected, the child 
cannot'use the correction. 


Th “Motherese," the mother interprets the child's responses as 
full of meaning. 
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IMPLICATIONS FOR TEACHERS. 
Drills don't replace comfunication. a. 
Don't confuse talking about language “with using language. 


There should be no imposed Simple-to-compl ex sequence for the 
communication development curriculum. - 


contrived situations don't. replace real ones. 
Staged performance must not be emphasized over interaction. 


kee : 7 


Ouring school years, language development focus is on expansion of child's 
language in three major ways. School is best possible place for ~ to 
happen because of the wide range of diversity children find there cine 
very diversity we find so inconvenient and often bemoan). 


. Child expands meanings , the’ base'of developing language. 


. Chile expands language functions, adds new ones and refines 
those already in use. 


Child expands situations in which she/be uses ?anguage in 
communicating. ° 
The learner we have sketched, in the environment we have sketched, can 
move powerfully toward these three major goals ~~ toward being a more 


* effective commmicator, 


Smith's one difficult way to make learning easy: ‘Respond to what the 
child is tryina to de." 


Britton's notion of practice: Child “practices” communicating, not as 
juggler “practices” a juggling act (rehearsing for thé "real" thing), 
but rather, as doctor and lawyer “practice” medicine and jaw, i.e., by 
actively and meaningfully engaging fa them. 


s 


COMPOSITION & COMPOSITION INSTRUCTION 
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What Research-Tells Us About Composition ¢ 
And Composition Instruction 


Anthony R. Petrosky 
Faculty in Language Communications 
University of Pittsburgh 


The Composition Process - 


We can talk about stages in composing: prewriting, writing, revising, and™ 
editing (Bridwell, 1980; Petrosky § Brozick, 1979;-Somers, 1979; Perl, 1979). 

Semantic and syntactic competence is developed from conversation and from 
stretching speech (Ervin-Tripp, 1977). 

Differences between school-sponsored writing and self-sponsored writing 
tell us students are more ‘involved with self-sponsored (Emig, 1971). 

Students do limited kinds of writing in schools: (Britton et al, 1975; 
Applebee, 1977). 

Students need to know something ebout the composing process. Better 
writers know about the process and this helps them control it (Sager, 1977; 
Walshe, 1979, Wall § Petrosky, 1980). 

Composing can be facilitated through prompting and guidance by teachers. 
Composing appears to be developmental (Bereiter, Scardamalia, 4 Bracewell, 1979). 

Students can be taught about the process through discussion and a simple 


“How I Write” assignment (Cooper, 1976). 


Students need different things at different times in the writing of a piece 
(Per}, 1979; Petrosky & Brozick, 1979; Bereiter § Scatdamalia, .979). 


- “. 
Prewriting 


Puor writers begin writing immediately (Mischel, 1974; Stallard, 1974). 

Goud writers need time to think (Stallard, 1974; Wall & Petrosky, 1980). 

Professional writers engage in silence incubation and lengthy discussions 
before writing (Murray, 1978). 

Unskilled writers spend little time in prewriting (Perl, 1979). , 

We have to accept the “invisibility” of some prewriting (Murray, 1978). 

Questioning ead discussions are helpful for prewriting (Gdell, 1976). 

Writers evaluate and select elements in prewriting. This can be helped by 
discussions, notetaking, observing, Teading, making lists (Cooper, 1976). 

Elementary school students find listing pertinent words as very helpful in 
Prewritiag. . This helps them search their meaories for content (Anderson, Bereiter, 


' @ Smart, 1979). 


Sentence-openers are also helpful for elementary school students in prewriting 
(Sereiter, & Scardamalia, 1980). 

Some writers are helped by outlining and planning in their writing (Hayes, & 
Flowers, in press). 

Planning seems to work ‘best for those things we know best (Murray, 1968). 

Not everyone finds planning and outlining helpful (Emig, 1971). 


.*€ 9 , 


Revision : bios 


, Poor writers. revise very little. Poor writers pay attention only to surface 

features throughout their composing (Bridwell, 1980; Stallard, 1974). 

Good writers are extensive revisers (Emig, 1971; Brozick, 1978) > 

Unskilled writers see revising as editing (Odell & Cohick, 1975; Perl, '1979). 

Teachers focus almost exclusively on editing (Emig, 1971; Searle & Dillon, 
1980; Wall § Petrosky, 1980). * 

Elementary students, like high school students, have the ability to revise, 
but they aust be guided’ (Graves, 1979). 

‘Elementary school students can be helped in their revision through teacher 
facilitation and prompting (Bereiter, Scardamalie § Bracewell, 1979). 


Editing (Errors, Grammar, Topic Sentences, Paragraphs, Sentence Combining) 


Ouring editing, after writers have finished revising the content and 
organization, mechanical errors are the focus (Murray, 1968; Moffett, 1968). 

Poor writers edit when they should be revising(Perl, 1979). 

We have known for fifty years that grammar drills and exercises have no 
effect on writing (Haynes, 1978). 

Grammar instruction does not have a positive effect on writing and it” 
steals time from writing (Elley, et ‘al, 1975; Petrosky, 1977). 

The post-sputnik emphasis on transformational grammar was’ no sore than a 
redirecting of grammar drills and exercises and yielded equally negative stfgsts 
as regular grammar instruction (Parker, 1979; Donlan, 1979). 

Topic sentences are difficult to define and identify in real world as 
done by professionals (Braddock, 1974) and sre best desit with if doalt with 
all during editing (Petrosky, in press). 

Prvagraphs, no matte® how we define them, are almost impossible to find by 
these definitions in real world prose and are, more than anything, resting 
places for both writers and readers (Mesde § Ellis, 1970): 

. Errors can be accidental and matters of editing, or they can be patterned 
and aatters of wrongly learned or applied information. Students have a hard cime 
seaing their-errors and when taught to treat their errors as problens to solve 
show success in mastering then (Bartholomae, 1980). 

Identifying and correcting students‘ errors for thea, is not helpful to the 
“students (Shaughnessey, 1977). 

Sentence combining exercises are not as effective in getting students to 
produce syntactically complex sentences as just plain showing students what you 
want and asking them to do it (Saith, 1979), 


Modes of Discourse (Types of Writing) 


Developmentally, we speak and write narrative stories before we do expositior 
. explanation, or persuasion (King & Rentel, 1979; Mower, 1979; Lloyd-Jones, 1977). 
-” Weiting tasks should be keyed to the dsvelopmental abilities of the writers 
{Bereiter, § Scardamalia, 1980). . 

The developmental sequence Of discourse goes something like: record, report, 
generalize, and theorize (Moffett, 1968), or Expression, Explanation, and Persuasi 
{Lloyd-Jones, 1977). 

Fourth grade students can write explanatory discourse successfully (Pope, 197 


» 


Writing can and should be pee developmentally by discourse type, not 
by grammar instruction or anything else (Moffett, 1968 ;* Bartholomae, ‘4 Petrosky, 
. in press). ‘ 


Assignments ‘ 2 , 


Writers need to write for a real purpose (King, § Rentel, 1979). 

Orderly, well thought-out tasks, constucted along the lines of a, regular 
problem solving routine, like the NAEP primary trait s°-ignments, make it easier 
for students to see what is required of them (Lioyd-Jones, 1977). 

Orderly tasks with few components stated in an easy feading procedure are 
most helpful for elementary school students (Bereiter, Scardamalia, 1980). 

Sreak assignments down to specific conceptual activities students are asked 
‘to do. Make the tasks clear. Think of the assignment as one large task with 
subtasks that Contribute to the overall task (Odell,- 1980). 

Students write with more commitment to self-sponsored writing than to pe 
school-sponsored writing (Graves, 1975; Emig, 1971). 

Revisions can be assignments (Bartholomae § Petrosky, in press). 

Elementary school students write narratives and “what I know about such-and- 
such (explanatory discourse) best (Graves, 1979). 

When continually urged to write more, children do so without any problem 
(Sereiter, Scardamalia, § Sracewell, 1979). 

Assignments can be facilitated ‘with good directions and guidance (Bereiter 
& Scardamalia, 1980). 


Evaluating weit ing 


Most teachers focus on students’ failures in both formal and informal 
evaluation (Rosen, 1979). 

Most teachers fail to make the distinction between testing and evaluation 
(Cooper § Petrosky, 1978; Petrosky, in preparation). 

Most teachers mark only for form and correctness of mechanics. Hardly any 
teachers comment on content or organization (Searle 4 Dillon, 1980). 

Focus on error turns students away from writing and their content. (Mischel, 197 

Students with only positive comments on pepers wrote more than students with 
negative or no comments (Lee, 1974). . 

Clarke, examining s.udents reactions to coments, found ‘a mixture of 4 
criticism (focused on content) and praise produced the most confident and successful 
writers (Haynes, 1978). 

Avc.d grades on individual papers, they are totally subjective and idio- 
syncratic (Cooper, °976; Moffett, 1968; Murray, 1968). 

Grade performa. -e aver time by keeping all student writing, including | drafts 
and revisions, in file folders (Cooper, 1976; Moffett, 1968; Petrosky, in press; 
Bartholomae § Petrosky, in press). 


Responding to Student Writing 


Workshops and conferences are the best ways to give students feedback on 
their writing and, consequently, help them with revisions (Cooper, 1976; Moffett, 
1968; Murray, 1968, Elbow, 1973). - e 


ta 
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"Responding To Student Writing (continued) 


Prompts like “{ think...,“ “For example, ...," and “Even though..." are very 
help for elementary school students when they get stuck and need help getting 


| going again (Bereiter & Scardamalia, 1980). 


Students need tq be taught how to talk about writing. Once this is done, 
they can conference with each other in groups of two (Petrosky, 1980). 

Follow this simple routine for focusing students talk about ®# piece of 
writing: °1) point to a specific place in the paper where you have « problea--read 
the section sloud or paraphrase it, 2) explain in as wuch detail as you can what 
the problem is and why it might exist, 3) effer suggestions for fixing it up. 

Focus Sn content-.what the writer says and how the writer says it. Leave mechanics 
for editing. Avoid cryptic comments like “explain,” "what," ‘2 don’t understand 
this.” Remember: the-writer needs specific comments te help with revision. 
(Bartholomae & Petrosky, in press; Petrosky. 1980). . . 


Read the Standards for Basic Skills Writing Programs put tegether by the NCTE 
at the request of USOE. : 


Note: Multiple-choice tests do not ‘assess writing ability. Writing can only 
be assessed through actual pieces of writing over @ period of time and in 
different discourse modes. 


ee mee wer enennccceeee wot eeceeerecsensens coesearseewensnaron on cow ete cescvowosrn 


Sue Key References 7 aa : 
Odell, L., Cooper, C.R., § Courts, C. Discourse theory: “Implications for 


Research. In C.R. Cooper @ L. Odell (Eds.) Research on Composing. . 
Champaign, Ylinois: NCTE, 1978. ~ 


Britton, J. The composing processes and the Actions of writing. In C.R. 
> Sooper & L. Odell (Eds.) Research on Composing. Champaign, Illinois: NCTE, 


Murray, 0.M. Internal revision: A process of discovery. In C.R. Cooper 4 b. 
Odell (Bds.) Research on Composing. Chemprim, Illinois: NCTE, 1978. 


Cooper, C.R. Holistic. evaluation of writing. In C.R. Cooper # L. Odell, 
Evaluating Writing. Champeign, Ulinois: NCTE, 1977. ; 


Murray, 0.M. A writer teaches writing. oston: Houghton Mifflin Co., 1968." ~ 
(This is y t ist around for a teacher wishing to begin teaching 
writing through workshops and conferences) : 


Elbow, P. Writing without teachers. New York: Oxford University Press, 1$77. 


(An excelient ci on to the Murray book listed above) 


Bartholomae, D. The study of error. College Ceazosition and Communication, 
1980, 31, 253-269. (The best set yar eat want to éind out about error 


at any grade level) Z 
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LANGUAGE DIVERSITY 


Sr. Walt Wolfram 
The Center for Applied Linguistics 


WHAT IS STANDARD ENGLISH? 


ry 


Or. Wolfram played a tape recording of the voices of several people 
from various parts of the United States. Participants were asked to 
determine'whether each voice was using “Standard English,” and 

if not, what label mfoht be applied. The resulting discussion revealed 
that the concept of “standard” i¢ a continuum on-which dariebles of 
geography, age, ethnicity, and occupation all play a part. what is 
“standard” in Philadelphia may not be "standard" in Appalachia or 

on the Navajo Reservation. Thus, there are levels of standard. 


1. Formal, based on texts, book prescriptions, ortheopical guides, 
and so on; 
2. Informal, based on subjective reactions to speech as actually used. 
* (This will vary according to region, background, and so on); 
3: Superstandard, based on a “too correct” version for the situation. © 
May be labeled "snooty," or “high falutin,” and is linked to style. 
Examples: 
Formal/"Standard": Isn't it. 
Informal/“Non-Standard": Ain't it? 
Superstandard: Is it not? 


Formal/"Standard": 1 thought they were stupid. 


Informal/“Non-Standard": 1 thought they was stupid. 
Superstandard: { thought them stupid. 


“Al we 


Formal/“Standare": He is not suppoed to do that. Me 
Informal /“Non-Standard": ‘He ain't supposed to do that. 
Superstandard: He is not to do that. 


Much attention has been paid to eliminating what <1e regarded as non- 
standard dialects from students’ oral and written communication. Why, 
then, are non-standard dialects so resilient, despite attempts to 
"eliminate them? Because teaching Standard English is not simply a . 
matter of learning the facts. There is a value structure involved 
in the use of a particular language or dialect. The speakers‘ ° 
self-perception, acceptance by peers, and thoice of a dialect or’ 
- Tanguage within a specific situation must be taken into account. 
Both teachers and students need help in understanding how and when to 
use various levels of the. standard language. Teaching “Standard 
English," then, should-be guided by certain principles. . 


. 


1, The goals for teaching Standard English should be clearly ricogni zed.” 
Programs may claim to be "bi-dialectical” — to seek to add Standard 


English to the students’ repeitoire - but may in fact attempt to °° 
eradicate the non-standard dialect or language. A bidialectical- 
program recognizes and teaches Students to recognize the appro- * 
priateness of the non-standard vartety in certain contexts 

and may encourage students to translate into non-standard forms. 


2. Teaching "Scandird English" should be based on an understanding 
of the systematic differences between the standard and non-standard 


form. For example, the double negative (“negative concord") has a 
structured use in non-standard forms. This can be studied in 

comparison to other forms. The important concept ‘s that standard, 
non-standard, and foreign lanozages all have systematic structures, 
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3. Teaching “Standard English® should be coupled with information about 
diatect diversity. Such information builds on natural curiosity 


about language and can include why diaiects differ, the legitimacy 
of differences, how they differ, history, community research. 


4. The dialect of English taught should be realistic in terns of 


norms of the community. 


5. The teaching of "Standard English* must take in 1 account the- 
importance of the group reference factor — how much students want 
to learn it. Getting a job may be motivation for high school 
students to learn Standard English, but will not be for second 
graders. 


In general, more information about dialect diversity, dialect rules, 
systematic differences, grammar, and the difference between dialect 
diversity and speech pathology is needed in all levéls of education. 


The following example is a piece of writing produced by a speaker of 
non-standard ‘English. The link between spoken and written Tanguage 

is apparent in it. what may not be apparent are the examples of dialect, 
colloquialism, and mistakes. The dfstinctions are important because 

a reader unfamiliar with the dialect might assume every non-standard 

use is < mistake. The result of such misunderstanding in classrooms 1s 
often the perpetuation of certain values — that the writer is is a 
failure or uses an inferior — rather than simply difterent — language. 
It is important that teachers and students differentiate among mechanical 
problens, problems of coherence, and prdblems related to the influence. 
of spoken language on writing. Writing fesearch indicates that this 
writer, like all writers, should be encouraged > work on meaning and 
coherence ‘Hest, and mechanics only afte, the meaning has been expressed. 
In the following example, 15 Ytems have been explained. 


This teve!) a11.do3ng very well so fore,'#) gut Jonas‘?) yet sick. 
He pel4) better some days and some days he don't. 
So .we have nove, (®) Flossie tives out south now. Lillian bes (7) 


over there most of the time. 


Jonas just soon he get better he going write you. 

1, “78JF"" voy atl ask did the children go away for summer. No, they was (8) 

“at home. 
I hope you and Gale is 0.K. We glad about the new baby come 

so come back to Chicago ware(9) you 81] will have a baby sftter ?. 

that me. . . 


(0) 


Thahk you for send the package. You atl don't know how it help 
out. 


Jonas say) it was a letter from you taal?) was a money order — 
in it. See, he put it on the table in’) someone came to Took at the 
house when they rare (4 he did fine (15) it was-gone. But we got it back 

-$o 7 am sending it you so you all can send a othe: one. ‘ 


Don't think heartcof me for not done wrote you all before know. 
I will write more next time. We al] sent tove. This a1] tel} next time. 
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1, Colloquial expression, misspelted, for “leave” 

2. Misspetling of “far” 

3. Lack.of verb form of “to be# in vernacular 

4, This form of “be in place of “is" is dfalectical 

5. Dialectical use ~ 

6. Dialectical use 

7. Hypercorrect dialect form 

8. Dialectical use ; 

9. Misspelling of “where” 

10. Should be *and™ 

V1, Dialectical use 

12, “in it” would translate “and there“ 

13. "and, 

14, Misspelled "left" Sara 

15. Should be “find.” This useof "fine” probabty eésul ted from the 
asthor‘s writing down the oral form as he says it. . 


~~ 
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Pendle KINDERGARTEN THAGUGH GRADE $tX. 
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end to develop the activity and for followup, Provides 
performance checklists to be used os guides in sssensing 
“pupil progress in languege skills, (1976, EO 129 (16, 
EORS Price: MF-$0.83 HC-$3.60 plus postage, 62p.) 


‘The items (luted ebove ere among the many indexed in the 
ERIC system that deal with building language skills, One 
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Plus postage) 


THE RHETORICAL TRIANGLE AS DIRECTION 
FINOER IN THE COMPOSING PROCESS. By William F. 
Woods. 1976 12p Proposes that one of the most useful 
models of the Composing process & derived from an 
interpretation Of the rheturicaf tangas, Notes that this 
model not Only implies the reletionshiD between the 
writer's subsect. background. and sudience, but eso 
Points to the specific writing functions [hat underlie these 
terma. Concludes that the rhetorical triangle provides 2 
canéeptust frame for pisnning an essay end, in a very 
wenportant sente, is @ diectiOn finder, Orventing students 
rOwerd thew goals as writers. (ED 144 O56. EDRS price 
codes. MFO1 PCO. pius postsge) 


CULTURAL HEURISTICS: TOPICS OF INVENTION 
BASED ON HUMAN GEHAVIOR. By James M. 
DeGeorge and Haroid £. Nugent. 1979. Sp. Suggests that 
heurstits can be 3 valuable techmaut for helping beg 
Tung writers generate writing ideas. Proposes thas students 
become famiker with Edvard Hall's Primary Message” 
Systems {PMS}, a framework of ten anthrOpotogical 
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modes that can be adapled 14 Produce new connections 
{alent in @, subject matter. 8.2 meant dt probing ther 
umaginations 10 extract concrete sutyect matter for their 
compositions, Argues thet when students find thet certein 
PMS generate more information than others. they can 
concenirate on these particulsr PMS to make hybrad 
Questions for generating More specific intormatiun, focus: 
ing attention on particular topigs. oF eticiting unique 
approaches to traditional topics, Concludes thas PMS ise 
Prewniting activity thet should help students collect 
great deal of writing material. (CS 205 183; EDRS price 
codes: MFO? PCO1, plus postage) 


WRITE BEFORE WRITING. By Donald M. Murray. 
1978. 13p. Suggests thet students who are not writing or 
Rot writing welt shoud be informed of the importance of 
Prewniting. Notes thet most writers need time for idess to 
Gevelop and in thit preperatory stage, they feel four 
Pressures that move them forward: incresting informa. 
ton, meresnng concern, © weiting sudiance, and an 


* affproaching deadline, Contends that it 1 during this stage 


thet experenced writers perceive signals that teil them 
how to contra! @ subject to Produce a working first draft, 
Identities these signals as: genre, point of view. voice, 
news. ne. image, pattern. and Bfablem. (ED 157 O94; 
EDRS price codes: MFO1 PCO1, plus postage) 


. 


‘Tha stems listed above are among the many indexed in tho 
ERIC system thet deal with prewriting. All are eveiteby. 
from the ERIC Document Reproduction Service (EOAS) 
in eather Microfiche IMF) or paper copy (PC. For tables 
Qtving the postel rates end trensteting the price codes into 
Current prices, coritult the most recent issue of Resources 
‘it Edvestion IRIE), or the leatlet “Ordering Information 
for ERIC/RCS Minibibtiographies,"" evailedie from ERIC! 
RCS. Order’, together with proper payment, shoutd be 
sent to EDRS, Computer Microfilm Internanonal Cor- 
poration, P.O. Box 190. Arlington. Virginie 22210. 


For further informanion on this and retated topics, 
consult the pages of ERIC's Resources in Education IRIE) ~ 
and Currant index co Journelt in Educanion (CIE), or 
contact the ERIC Clearinghouse on Reading and Com: 
munication Skills. 


ERIC Clearinghouse on Reading 

and Communication Skills 

Nations! Counci! of Teachers of English 
1111 Kenyon Road, Urbana, 1L 61801 
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Multicultural — 
Education in 
Language Arts 


“IN” PRAISE OF DIVERSITY: MULTICULTURAL 


CLASSROOM APPLICATIONS. Edited by Gloria Grant. 
1977. 318. Contains $1 sctvity -snits for mPlemantind 
muiticuitural education in araes OF social studies, language 
arts, science, mach, and art. Suggeats strategies for haiping 
elementary /iunior high students Yo understand personal 


* feelings, retstiansmes, and the plications of voluntary 


of forced enigretion and immigration, using activities that 
, 1oCus ‘On racial and cultural diverhty, tha elderly ,-#x-+10le 
” stereotyping, and the handicapped. (Many of the unitt 
maka use of backdround readings Provided in tha compan: 
ton document, (ED 144 854; EORS price codes: MFO! 
PC13, plus postage! 


MULTIETHNIC DIMENSIONS OF REAOING. Sy 
Ricardo 1. Garcie. 1978. 17. Proposes integreting 
multiethnic education and reading education in order to 
reach their combined basic 9Oals—athnic iterécy and 
Dlural:sue socialization. Offers three guidelines to assist 
An this integration process, Concludes with a list of basic 
multiethnic resources fcr reading end language arts teach- 
7s. (ED 180 562: EORS price codes: MFO! PCO1. plus 
postage) 


LITERATURE FOR THE CHILOREN ANO YOUNG 
PEOPLE IN A PLURALISTIC, MULTICULTURAL 
SORIETY. By Taimi M. Ranta. 1978. $7p. Ratiects the 
eed tO reorient both teachers and students to the plu: 
raliste mature of United States tocety by having them 
raed and discuss tha Literature of the many cultures con- 
Ttribuung to Amencan society. Offers bookists for such 
an instructions! component, scluding fiction about 
Blecks, Amarican Indiens, Puerto ‘Ricans, Cricenos, 
Jewish Americans, end Onental Americans. Alto suggests 
Program objectives, course outlines, evaluation proce- 
Cures, and Possible asignments. (EC 163 473: EORS 
price codes: MFO! PCOS. plus ponagel 


BLACK LITERATURE FOR HIGH SCHOOL STU- 
DENTS. By Barbers Oodde Stanford and Karima Amin. 
1978, 274p. Vocites a ten-year-old boo’: cn the teaching 
Of black Jirerature. Discusses black siterature in terms of 
its Giscovery, tradition, and affective sepects, Considers 
classroom uses of black literature, including outlines of 
units On the black axpenence and save narratives, & 
course on Afro-American literature, and 4 senior alective 
courve (with bibliography! on black literature. Includes 
suggestions fer compowtions, discussion, role DiBving, and 
games. Contains 8 directory of nubhshers. authors, anc 
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utiles, (EO 158 293. EORS once codes MFO! PCTI. 
Dlus postage. Algo availapie Irom National Counal of 
Teachers of Engush. 111t Kenyon Road, Urbans, IL 
61801-Stock No 0230, £3.95 member. $4.75 non. 
member) 


ENGLISH LANGUAGE ARTS UNITS. A BILINGUAL 
MULTICULTURAL GUIDE, TEACHER'S GUIDE. Ed- 
ited Sy Jean Thompson aid Gartos Perez. 1978. 80p. 
Contains instructions on 11 Enghsh vocabulary develop. 
ment unrts and 10 culturally eelevent iiteraiure units that 
may be used dependenuy or as a tupblament to other 
Znghsh language programs for bilingual, multicultural 
soxth grade classes. Adaprabte to other grace levels, the 
vocabulary units develop communication comperence not 
Only # grammar and literature but also for such subjects 
at mathamatys, religion, Cooking, and Pontics. Literatura 
units conmst of original storr@s about Mexican American 
chidran wn Taxes translations of traditional stories 
Trotn Spanish-speaking countess. Teacher guidelines for 
gh unit mclude concepts, Objectives, resources, activ: 
ties, 3nd cvalvanon methods, (ED t60 296: EORS price 
coaes MFO! PCO4, plus postage. Also availsble from 
Dissemmation and. Assesment Canter for? Bilingual 
Educat‘on, 7703 N. Lamar Slvd.. Austin, Texas 78752, 
Order No. 342-1, $2.00, Tha STUDENT'S BOOK, Order 
No, 343-X, EO 160 296, hes the seme ovailebility and 
Prices.) 


The items listed above ara among tha many indexed 1n the 
ERIC system that desl with multculturas ¢ducstion in 
tha (anguege sts, All are avasiabic from tha EEIC Doc. 
ument Reproduction Service {EORS) u microtithe 
{MF} or paper copy (PCI. For tables g tha postal 
rates and translating the DICE codes into current Prices, 
conselt tha most recent tsua of Resources in Education 
IRIE), of the teaftat “Orcerng Information lor ERIC/ 
RCS Minibibliograaties." available trom ERIC/ ACS. 
Orders, rOGethar with Proper Payment, should be sent to 
EDRS, Compurer Microfilm international Corporation, 
PO. Box 190, Arlington, Virgina 22210, 


For further information on this and related topics consult 
the Pages of ERIC’s Resourcer in Education (RIE) and 
Currenc index to Journals m Education (CiJE), or contact 
the ERIC Claanicghouse on Reading end Communication 
Skatis, 


ERIC Clearinghouse on Reading 

and Communication Skills 

National Council of Teachers of English 
1111 Kenyon Road, Urbans, [L 61801 
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_ Sentence Combining 
- Sentence Combining 


TEACHING SENTENCE STRUCTURE ANO SEN. 
TENCE COMBINING IN THE MIODLE GRADES. By 


swgpeetions for continued development 
tion. (1976, ED 126 610, EORS Price: MF-$0.83 
HC-$3.50 plus postage, 6p.) 


AN ELEMEKTARY SCHOOL CURRICULUM TO DE- 


combining techniques 
aiso suggeeted. (1978, ED 120 782, EDAS Price: 
MF-€0.83 HC-$t.67 pius postage, 119.) 


la 
Agpropriste for high school and students 
of average OF sbove-qverage ability. (1973, ED 077 024. 
EDAS Price: MF-$0.8.) HC-$2.06 pius portage. 380.) 
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SENTENCE COMBINING, ERRDR ANALYSIS, AND 
THE TEACHING DF WRITING. By Paul 1 Anyetis, 
Presents an approsch to teeching writing to foreign 
Students st the university tevel, which inciudes error 


Texas AQM University. (1975, ED 103 82, EOAS Frice: 
MF-$0.83 HC-$1.67 plus postage, 209.) 


tence combining to enable teachers to vedere the 
theories invoived. 11974, ED 115 130, EDRS Prive: 
MF-$0.93 HC-$1 $7 plus postage, 20p,) . 


TION. NCTE Commitus on Rawereh, ‘Series No. 
18. Bv “rank O'Hare. Osecribes © study in which seventh 
rade:, who practiced sentence ° 


tame licsed shave ere emang the meny Indexed in the 


~ qvelladie Feproduction Service 
{EDRS) in sither microfiche (MF) oF “nerd cupy™ (HC), . 


photographically reproduced paper booklet." Orders for 
EDRS mey be sent to the Computer Microfilm inter 
national Coporation. PO Box 190. Arlington, Virginie 
22210. Payment must sccompeny orders under $10.00. 


For further information on this and topics, 
connylt the pages of ERIC's Aesources in Ec (Fie), 
and Current index % Joumels in Education (CIiE) or 
contact the ERIC Clecringhouse on Reading and Com- 
muncation Skills (ERIC/RCS}. 


* ERIC Clearinghouse on Reading 


and Communication Skills 
National Council of Teachers of English 
1111 Kenyon Roed, Urbans, illinois 61801 


“Prices are subject to change. F.977-87) 
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Black English 


and Reading 


READING AND THE BLACK ENGLISH SPEAKING, 
CHILD. AN ANNCTATED BIBLIOGRAPHY. By Jean R. 
“arver and Jone ‘N. Geetty. 1878. 480. Describes mate- 
rust about the feeding pertormance of Black.English 
speaking chiudeen. Sections list materieis that discuss 
many factors that influence the reading achievement of 
lack children. suggest strateges for improving black 
chilored’s reading performance, and provide recommenda. 
tons for future work. Inventones phonot_gcal and 
syntactical differences between Black English end Stend- 
ard English. (EO 149 313; EORS price codes. MFOT 
PCO2, plus postage) 


TEACHER TRAINING WORKSHOPS ON BLACK ENG- 
LISH AND LANGUAGE ARTS TEACHING. By Shiriey 
ALR. Lewis and Mary A. Hoover.1879. 33p. Ouvtines the 
Content and activities of two workshops simed st im- 
Proving the teeching of children who speak Black English. 
The first workshop discusses the development and cherac- 
Tersucs Of veristies of Black English. The second work: 
3hOp concentrates On varying Communication styles and 
the characteristics of schocis where black Pupils perform 
successfully. (EO 173 828. EORS price codes MFOT 
PCO2, plus postage) 


CERAS TEST BATTERY: TESTS DF BLACK ENGLISH 
FOR TEACHERS OF GIDIALECTAL STUDENTS 
{TRETS). TEST 1. HISTORY AND STAUCTURE~ 
FORMS A AND B: TEST 11. LANGUAGE ARTS PEDA- 
GOGY-FORMS A AND B. By Mary R. Hoover end 
others, 1979, 270, Provides two torms of tests Concerning 
Bleck English designed to develop teacher enerancss and 
knowledge adout Black English and to chsnge teacher 
ectnudes lowsed Black Engish Suggests using these tests 
jacher workshops to prowide @ bans for discussion. 
1€0 $73 827, EORS price codes: MFO1 PCOZ, plus 
postage) 


RESEARCH WITHIN REACH: A RESEARCH-GUIDED 
RESPONSE TO CONCERNS OF READING EDUCA- 
FORS. By Phytiia Weever and Fredi Shonkoft. 1978. 
139p. Contains twenty-four scenarios concerning prob- 
lems in ceading instruction followed by « discussron which 
Orane on remarch findings and Professional experience, 
Topics specially pertinent to Blsck Engush and reading 
ace ‘Standard Black Englith snd Peading Interference,” 
“Teaching Chiidres to Read vatn Materiels Written in 
Stendard Black Engin.” and “Distinguishing Reading 
Propierns from Linguistc Difference: among Speskers of 
Standard Black Enghsh.” (€0 182 282: EORS once 
codes. MFO PCOS, pius postage) 
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ON THE DIALECT QUESTION AND READING. TECH. 
NICAL REPORT NO. 121. By Williem 8. Holl and Larry 
F. Guthne..1979. 32p, Examines research studies of the 
snterference of Black English on beginning reading end 
Concludes thet Phonologeal .nterterence sn teeming to 
fread has not been estebhiahed end thet ect apparentiy 
does have an elfect on cOmprehensnon at th nat level. 
{EO 368 522. EDRS price codes: MFO1 PCO2, plus 
postage) 


SOCIAL CLASS AND ETHNIC GROUP DIFTERENCES 
IN LEARNING TO READ, By Victorie Seitz. 1977. 44p, 
Focuses on research about social ciast and ethnic yroup 
differences in lserning to read, Dislect-releted probleme in 
fending are discussed es they relete to lingurstic and sacist 
Giflerences sesociated with dislect usage. 10 propose 
means of tesching the child who speaks nonstenderd 
English, and to other methods tor exploring disiect 
ditterancec in reading, [ED 142 987, EORS price codes: 
MFO1 PCO2, plus prstage) 


BLACK DIALECT, READING INTERFERENCE AND 
CLASSROOM INTERACTION. By Herbert D. Simons. 
1976 43p. Discusses the need for esaerch in tne form of 
Classroom Observation nto the interaction Dehaviors and 
Procemes Latween teachers. disech antaged Black students. 
and instructional materils, (ED 186 648: EDRS price 
codes: MFOT PCO2. plus postage) 
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The storms sted ebove ere am... g the many indexed in the 
ERIC system thet deal wth Bleck English. All ore 
avaiadte from the ERIC Oocument Reproduction Service 
{EDRS) in either mucroti hale copy (PCH. 
For tabies giving tts potral flex ting the price 
COdes intO current Prices, coMtull the mott recent :aue Of 
Resources in Education (RIE), of the leatiet “Ordering 
Information for ERIC/RCS Minitibliograpmnes,” availadie 
from ERIC/RCS, Orders, ro9ether wilh proper payment, 
should be sent to EORS, Computer Mictoliim Inter+ 
netonel Corporetion, P.D. Box 190, Artington. Virgnie 
22210. 


For further nlormetion on this and releted topics, 
consutt the pages of ERIC’s Resources in Education (RIE) 
end Current index to Journalt in Education (CIEI, of 
Contact the ERIC Clesringhouse on Resding and Com: 
munication Skitls. 


ERIC Clearinghouse on Reading 

and Communication Skills 

National Council of Teachers of English 
1997 Kenyon Roed, Urbana, [L 61801 
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q STUDENT WAITING: A COLLEC- 
TION OF EVALUATIVE ABSTRACTS OF PERTINENT 
a DOCUMENTS. Sy Risherd F. Abrshansen. 


formations) Engtish grammer inetrction on children's 
writing skitte, ad in Auckiend, New Zeesiend, the 
study shows éteets of such gremmer study. ere 


improving waiting siilie, (EO 112 
410; EDRS price: MF-$0.83, HC~$1 67, pilus postage) 


TRANSFORMATIONAL GRAMMAR AND WRITING 
IMPROVEMENT. Sy Witiem P. Bivens {1 end Ation &. 
Céwards. 1974, 27p. Oomonseretes the varying complexity 


tor teaching students how to soive their sentence problems. 
{EO 147 849: EDRS price: MF-$0.23, HC-$1.67. pilus 
powtage) 
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AN ANALYSIS OF SELECTED INSTA:SCTIONAL 
APPROACHES USED in THE TEACHING OF FRESH. 
MAN CLASSES TO DETERMINE THE 
FECTIVENESS IN IMPROVING STUOENTS’ WRIT. 
ING. By Alms Jenemer Grom Sryemt. 1976, 2449. Com- 


and & thetorical ‘schaique. Resuict indiceted differences 
between the three instructional approaches, but no s:aniti. 
cently different etfects upon high, middie, or tow ability 
students, [ED 147811; not sveieble trom EDRS. Avetabia 
from University Microfilms, P.O. Sox 1764, Ann Arbor, 


= Michigan 48108—Order No. 77-8152, MF -$7.50, Xero- 


apy $18.00) 


RESEARCH AND THE TEACHING OF EnaLisn. Sy 
‘Stephan J. Sherwin, 1970. Op, Thie survey of weil-eub- 
ftentieted "search in several erees of ienquage arts teaching 


effectivenses of ‘aucent writing skills; (2) the study of 
Latin dost not necamerity incresse @ mudent's English 
vocebulery or improve his or her ebility to write; (3) formet 
grammer ingtruction and the frequency of writing assign: 
ments do not sid students in achieving writing proficiency: 
and (4) spelling instruction need not rely upon rules. {ED 
060 082; ENAS price: MF-90.83, 1C-$1.67, plus pont. 
age) 


The iterne listed sbove are among the meny indexed in the 
ERIC system thet desl with the sftect of grammar inderuc- 
tion on ‘writing. Five are amwitebie trem the ERIC Docu. 
ment Reproduction Service IEDAS) in microtione (MF? 
of “hard copy” (HC).8 photographically reevoduced paper 
booklet; prices for both are subject to chenge. One ie veil 
able onty from the publlehar Hered. Orders for EDRS may 
be sent to the Computer Microfilm injernational Corpore- 
tion, #.0. Sox 190, Arfington, Virinis 22210. Payment 
nyust ercompeny ell orders. . 


For turther infermation on this end related topics, conmuit 
the peges of ERIC% Resources in Education (RIE) end 
Current Index 0 Journels in Education {C\JE} or contact 
the ERIC Cearinghouse on Reacing end Communication 
‘Skiile (ERIC/ACS). 


ERIC Clearinghouss on Re_ding 

and Communication Skilfs 

National Council of Teachers of Engilth 
1111 Kenyon Roed, Urbana, Itlinois 61801 
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SUGAR AND SPICE AND ALMOST ALWAYS NICE: A 
CONTENT ANALYSIS OF THE CALODICOT © Sy 


sen mort often im the home ennioament and feert atten 
in Dunne and the’ peotemons. (1976, ED 127 SSé. 
EDRS Price: MF $6.83 HC-$1.87 plus postage. 1 1p.) 


For further information an thit and mmlewd topics, 
Consult the pages of ERIC's Swources i Edvcation (R18) 
and Current Liden 00 Journals in Educetioe: (C1iE} oF 
contect the ERIC Ciseringhowss 2: Resdirg and Com- 
snunieation Skate (ERICIPCSI. 


Stilts : 

National Co_... of Teachers of Engtish 

1111 Kenyon Roed, Urbana, Htinols 61801 

“PRICES Of8 sutyect 20 change FITS 


Writing Assessment 
THE AeLari uP GETWEEN QUANTITATIVE 


AND  GUALITATIVE AHASUMES OCF WAITING 
SKILLS. By Mery Low F. Howartoa, 1877. We. Reports 
OF @Vtuty invainieg $63 prugents in graces four. ne, nit, 
008 Tenis that examined the retatonthigs of avenntates 
mrbauet Ot writng skills tO Overall wiiting quBity af 
mnmnttd Dy wre ETS Compontic.. Evslustion Sea 
ICES! Quantinetnee masseter inctuded inchoss of teeguage 
Praquttivty, vocamutery civernty, sosilig. and syerecne 
mmatutity Peputs Indicated thet quemhrstive and qualita: 
ve mremutes of wersting Sklite were signidicanUy rete 
4€0 137 418; GORS once coves MFOI PCO2. cive 
postage? 


EVALUATICN OF STUDENT WAITING: A COMPAR. 
ATIVE STUDY, By Ghetdtan Haine snd otters, 1977 
tte, Cotas a minty of ine renataticy of winning everson 
re teachers trom varrous cenartments at Bowing Gren 
State Univeristy Thiety volunteer faculty membert 
WOrkang wn TRIBeSTERIDET groupe WrBURt Nine huNcred 
apart fron tha Wanting Proticiancy Examunstion grin uv 
tha deoertrtent of Eogian 10 off stucents cormpieung hs 
frevnman eomocution Orage Faculty members wee 
orem 197% busine, éucation, Runvan:tia, sox ioa, $10 
oct stum The resuite showed mat, incependent of 
thie aacolines Gr Inent sow Of codfoence 1M dagnesng 
@AD COTTECING senting Drableny, faculty member nae 
eAmEbHE OF mainng end (uagmaNts sbout the Guaity of 
nant prose 1E0 18? 474, EORS pros coces MFOY 
feat. tut postage! ‘ 


ASSESSING eLemenTARY STyDENTs: ARETING 
SRILLS. By Myron Fraciman ond Elaine Fowry. 1978. 
De, Decider tna Assstement of Writing Skulis {AASI. an 
soitruenent dratones for ust ot the eaiusuon of ¢ pict 


ordgram fo umprove tha amnng stlle of slementary - 


eat CHKSTeN 1 Me Aut (Tones faonpencent Scho. 
Crete Riporns that the uastrument assesses eis ¢ 
matunty, Ceodvetnty, enc writing mechanic by snves:: 
<A @ Noliing evetuetION end suc CES ot 
Tote wre, cAeteninge of woes wales conectiy. set 
oercen tage of correct punctustion, tous correct canst 
1EEDGRE, CRGFIOD vaige. AUTRE of Moditng words 
3d yermenes usage (ED 277 201. EDRS once coo: 
HAD POON, ctus portege? 


THE VEE OF TESTS OF WRITING AND sks 


BELATED TO WRITING. By Richew Leveson | 


1878 Yo: Gucuses ceo mocis for tesung yeiting 
Ao atematic ants, etocn aepenc on aatanng 2 farm 
400 eenphepre Se *Reagniban of tha form fiiher mer 
wre oeapan-ot it. end 12) nolabe wert, wmch rrQUTY 
whe gerereTSn of caning, 10 that tng fore gre men oa 
Blicue conte! Examiner two forme of ndtutc 
se me Equcatianyt Testing Sete s (ETS wet wenn 


++ det.gees [o rons samptes ol emihag «4 proed quality 
cattgoeret Dy mesnt of tacit wupmenty, end the Primary 
Treat (PT: tester. etucn onsenbes ospery on brass 
K<eteQares exphatty amenbed ot reinon 10 purooNs 
Mpleg i the writs task Conctutes mar the ETS 
fyitem 4 SroDacty more etleetve an ranking individual 
Ikudenrt, wante PT orawaes more salcrmation lor asress 
ment ang research (ED 173 00S EDRS orice codes 
MFOI COt. ofss Sostage) 


ASSESSING WRITTEN COMMUNICATIVE COMPE- 
TENCE: A TEXTUAL COGNITION MODEL. @y Merna 
Nyrcrend. 2977. 38p. Concicdes, tesed on a renew of 
current theary end remarch relsted 20 wenting sbility, 
thal Mare 18 19 @xmiing test. mstrument. OF set of pro- 
nedures het wail Drownde valid caw TR8 Zing the Yn 
atibies of individual, Proposes as 40 asiternstive §0- 
proach 2 textual Coga:ton mode! of written compottion 
that exvencs one of the close srocedure trum reading to 
wrnag. The underiving emumetions are wat written 
communicative competence wmglies thet 3 student's 
verving welt make seoe Jor en intended of relevant 
eudenee aod eet. in tum, the, cloze procedure will 
Drowde & val 7eeasure for the extent to which the 
wing mates Senne 12 that sudience, Provides @ taxon: 
omy of ircpetdienenies 20 wucotestul veritten communication 
at Pe greptc, tyatachc, texcel, end Contextual levels, 
{80 133 732: EORS price coos MFOI PCO2, pius 
coraye! 


The stems terted §Ove are among the many indexed 14 
tha ERIC system that Gee! with writng aneesment, Ail 
wo sven trom the ERIC Documedt Reproduction 
Sernce 1£ORS) on either erecrofichs IMF) or pace! Cocy 
PCH For tabes gring the portal rater and trensianng the 
Dhice codes into current eices, cOMsuIT the mort recent 
mut of Resourom 10 Edicagon (RIEI, or the leatter 
“‘Orcenng information for ERICIACS. Minidibiiog 
reomes,"* geadenta trom ERICIRCS. Oraars. together ath 
proper payment. sroukt De sent to EORS, Computer 
Migtofilm internauonat Caroormon, PO Box 190. 
Arhogtos, Virgin T2210. 


For turiner formation on tha 20 tiated tomes, 
cOMtuIT Ihe Sages At ERICs Resources in Education (RIES 
ant Current index to doumsds in Educziion ICE}. oF 
contact the ERIC Cissnnghouss on Reading anc Commu. 
meston Skatls 


1191 Kenyon Road, Urbans, 1k 61851 


1980 - 


' 
t 
[ 
t 
iL 
5 
a 
E 


°e 
“RIC 


Evaluation 
Whiting, 


EVALUATING WAITING: OESCRIBING. MEASUA- 
INQ, JUOGING. Edited by Chertes A. Cooper end Lev 
Odett. Proves @ comprehensive summery of current 
information on Gescribing whiting and messuring growth 
in writing, intended to helo teachers decide which espectt 
‘of tne process and Ihe product to examine. now to 
OaTEmINE © HeCLAT'S SRCTIIC INstrUCHONel needs. how CO 
menigre growth in weiting @bilty, end Now io involve 
stugents in wh evalustion Of whiting. 41977, ED 143020, 
EDAS Pree MF-SO23 HC-S3.69 plus pcttege. sso 
evutaply trom the National Counc of Teacnert of 
Eng'th, 1111 Kenyon Rosd, Urbane, Minow 6I€91. 
Stock No. 16221-$5.76 sonmemoan, $4 50 members. 
1630.) 


CONFERENCES AS EVALUATIVE OfvicEs If 
FRESHMAN COMPOSITION. By John Cenuteron, De: 
TADS 8 leetnman ComPOtNON Course IM which studeTs 
Giscuts thar wt.ting in weekly widivedusl conferences with 
the instructor Points Out tne adventages Of the 720° 
Terence emetnot over the traditions! eveiuation method— 
mr.rely whiting comments on students’ papers (1977. ED 
143 027, EDRS Price MF-$0.83 HC-$1 67 plus Domage. 
So! 


AESPONOING TO STUDENT WRITING: BUILDING A 
THEORY OF THE EVALUATING PRCCESS, By Janet 
A. Emig end Robert I. Parker, Jt. Shows how the writings 


Of hterary critics, HMdOSOOhers, and Osychologitts Orovide 


an interdscrolinary dave for understand:"D the process of 
cetwonse to student wnting. Includes & nine-Dont dues 
ULonneire dengned to promote teschers’ awartness of the 
yeivet and atutudes that influence their evaluations of 
student weiting.* (1976. EO 136 287. EORS Price 
MF-$0.83 HC-$?.06 ptus Dortage, 280.) 


AN IRSTRUMENT FOR wESCRIBING WAITTEN 
PRODUCTS. By Etizabeth Metzger. Preaents an inttru. 
ment tor describing writing desig:ed for use by teachers 
od ceseereners ot the wcondery end college isvele 
Various catagories of the strument can be used 10 
Gercripe general, Gwacnniie, and exblenstOy Prowe. Other 
categories are reetad to the writing process. wating 
Dahenor, snd the writen product 11976. EO 133 74 
EDRS Price MF$083 clus cortege HC-Nol mailsbrs 
feo EORS, S9p 1 


A THEME CHECK-FORM METHOO OF EVALUATION 
ANO INSTRUCTION. By FLA. Burs. Outine, the 
ralcnait and uses of @ checklist for evatuating essays from 
® college composition course. The inecktist includes 24 
verino stems for assessing content. organizenon. and 
mechamcs. A scoring rubric thet sshgns 30 poms to 1 
conrent isems aod 1O pots to ¢ach of the ochers +s 
ules 10 convert fepsits on the Cnackilsr into letter gredas, 
11976, EQ) 126 604, EDAS Pree MF.$0.82 HCS1.67 
Plus Cosas, 120.) 


THE INSTRUCTIONAL USE OF MEASUREMENT IN- 
STRUMENTS OESIGIED FOR RESEARCH. By Denies 
A, Wolter and Wetter J. Lamberg. Reports on # potentia! 
benefit of ung massuement netruments detigned for 
research in instfuction, the stfectiveness of thaee instru: 
frunts when used af instructional procedures. Points to 
ttudies thet suggest that the use of » fredbeck/ 
measurement system, by itset, can de un fective 
instructional method. 11976, £0 138 978. EDAS Price. 
ME .$0.83 HC-S1 67 plus postage, 130.) 


THE PRIMARY TRAIT SYSTEM FOR SCORING WAIT: 
ING TASKS. By Ine V.S. Mute. Discusmes the scoring 
system used by the Nations! Astaisment of Eoucationat 
Progress in scoring writing papers trom the 1974 nations) 
aterement of wninng. includes biel — backed 
uted. the sconng quide developed lor it, sample respon: 

and remics. (1976, EO 124 942, ‘eons Price: Prxcrst 
HC-$2.06 plus pos'-79, 34.) 


‘The items sisted shove are amor g the many indexed in the 
ERIC system thet deal with eveluatig student writing. * 
All ere avasiedle from the ERIC Document 

Service (EDAS) in either macrofiche {MFI or “hard copy” 
IHC). © phatogephicsliy reproduced peper booklet.” 
Orders for EDAS mey be sent to the Computer Microfitm | 
International Corpomtion, PO Sox 190, Arlington.” 
Virginse 22210. Payment must eccomonry all orders. 


For further Informaucn on this and related topics, 
consult tha pages of ERIC’s Reswwreer in “dueston (RIEL 
ang Current index 00 Journals im Education (C1JEI oF 
contset the ERIC Ciseringhoure on Reading end Com 
mrumesties: Skills (ERIC/RCS). 


ERIC Clesringhouse on Reding =, 

and Communication Siitis 

Netional Council of Teachers of English 
1114 Kerryon Roed. Urbans, tilinois 61801 


“Prices are wyiq8ct to change. F- 278-582 


ERIC) 


ERIC 


No-Cost items 


AVAILABLE FROM THE ERIC CLEARING 
HOUSE ON READING AND COMMUNICATION 
SKILLS = * 


MINIBIBLIOGRAPHIES 


t ) Aduit Batic Eaucation 
+ Black Engian and Reading 
) Booktnts 
} Burtding Language Stats 
4° CAM in tha Enguan Classroom 
+ Careers in Enghin and Reisied Fieics 
¥ Cemsocsnio 

1 Censorship and the Schools 

1 Chass Size . 

) Cloze Procedures 

1 Coltege-Lever Remedial We-ting lasteuct on 

1 Cotiege Placement Exams in Commanr-on 

+ Coment Area Waiting 

_) Content Reading Activsies 
21 Creating and Sharing Origine! Books 

F Creanvity anc the Gitted Chit 

" Cetsca! Reaang 

Y Cortical Television Viv we 

1 Gurrisutum Oevetop neat? Scose ac Senucncs 
} Developing Stuty Skills 

) Gftect of Grammar fasteuction 90 Vertes, 
’ 

? 

’ 

, 


Engitsh en the Middle Scnoo! 

Engen Programs tar tnt Gi'ted 

Evaluation in Waiting 

Evemplary Reading Progesms Exess and Stand- 
arets 

1 Folens and Fremogeaomes 

J GED-Generat Education Deveronmant 

} Gittea Students ana Rex: “ing Pagrama 

) Groun.ng Procedures ang Readies 

} mandweiting tostruction 

) HonsucsPromary Trat assessment 

4 Ingegrated Language Arts Procrsms 

} Joure airsm trareuzion in ine Hgts Sone ci 
> Language Experience Aporcsch 2 Yewnng 
} Law ang the Mass Mega 

} Learning Ousstilities 

+ Learmeng Disatities ancy tha Older Stucet 
} Learning Obectiver in the Language Acts 

) Lestening 
' 
) 
) 
} 
’ 
t 
' 
) 
) 
, 
) 
1 


Mayorteeaming and Reading 

Mescue Anaiyss 

Mutticuitural Education in the Language A-*t 
Newapepers in Reading lnsteuction 
Nanorint Ards for the Language Acts . 
Play Production 

Frewnting 

Resding ang Teteverion 

Reading in tne ESL Ctassroorn 

ing instruction Intarmeduate Grades 
Reading instruction Primary Graces 
Revorters and Obrectve Reporieng 


70 


Resources for the Publications Aawisor 
Retourees:lor the Secondary leading Tescher 
Rieter eat Invention 

Sentance Combining 

Sexism on Chitdren’s beterature 

Sources for Textbook Evatyation 

Spead Reaarng 

Speiting and Vocabulary Development at the Sec: 
onaary Le-tt 

Storytelieg 

Teacher Preparation: exsian 

Teacher Preparation: Reading 

Teaching Cotlege Composiii00 

Teaching Reading Comprenension 

Voeabuiery Instruction/Games 

Wertung Apprehension 

Waring Assessment 


‘ 
t 
i 
( 
t 
i) 
( 
' 
1) Weenng a Term Paper 


BROCHURES 


1} ERIC/RCS Genergi information Fiver (Describes the 
scope and operanons of the Clearinghouse 

{1} How Many People Know about Your Work "Qut- 

+ bnes procedures for submitting materiajs to ERIC) 

4 4 Lat ERIC Suoply You with the Answer, the Solu: 
ton. ov tue tee (Otters steps for sesrehing the ERIC 
system. both by hand end by computer) 

(> Wny Sesrch ERIC? {Exptent the ERICIRCS com 
Suter seerch-tervicet 

1} Are you temunar with the TRIP Sere? (Frovicies @ 

listing of titer, swctatie in the Theory and Research 

Into Practice so 08) 

ERIC/RCS Products List (Lists Information Analyes 

Products of the ERIC/RCS Clearinghouse) 

ERIC Information Anstysis Products (Lists repre- 

sentative Intormetion Analysis Products of the 16 

ERIC Clesringhouses} ‘ 


If you would lke (0 recewe a list of available reptr.ts of 
journal articies, check here. ( ) 


Name 


Pysition 


Address 


City Sure Zo 


Sera to: 

ERIC Clearinghouse on Reading 

and Communication Skills 

National Council of Teachers of English 
1141 Kenyon Road 

‘Urbana, itlinois 61801 

(217) 328-3870 
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R&D SPEAKS: 
ORAL & WRITTEN 
COMMUNICATION 


AUSTIN, TEXAS | 
NOVEMBER 13-14, 1980 


neo e ie 
Souchwesc . 
E0UCATIONAL, SEVELOPMENT ae: 
sale teat at 
AED aR ESERD 


— 


CONFERENCE OBJECTIVES =: 


To qncreaee awareness of research on oral language acquisition and 
its relationship to .Jearning. 


2. To increase awareness of research on writing (K-12). 


3. To increase understanding Of research on Tanguage diversity and 
attituaes toward Yanguage. 


4, To increase awareness of the links among the three areas. : 4 | 


5. To increase awareness of ways in which research may be applied to 
teaching (or to training teachers of) oral and written comynication. 


, 
. 


THURSDAY, NOVEMBER 13, 1980 
8:00 - 8:30 a.m. 


8:30 - 9:00 a.m. 


9:00 - 9:15 a.m, 


ae 


. 9:15 = 11:30 a.m. 
& (includes break) 


11:30 a.m. = 12:47 p.m. 


1:00 - 3:00 p.m. 


eo \ 


° 


ReD SPEAKS: 
OPAL & WRITTEN COMMUNICATION 
Novemser 13-14, 1980 : ve 


SQUTHWEST EDUCATIONAL DEVELOPMENT LABORATORY 
: FIFTH FLOOR CONFERENCE ROOM 


AGENDA 


EYE OPENERS & CONVERSATION 
(Coffee, Tea, Juice, Breads) 


INTRODUCTIONS 


Or. James K. Perry, Executive Director, 
Southwest Educational Development Laboratory . 


Or. Preston C. Kronkosky, Deputy Cxecutive 
Director, Southwest Educational Development 
Laboratory : 


THE ROX TASK FORCE Oi ORAL & WRITTEN 
COMMUNICATION: A SUMMARY 


Ms. Nancy Bas Jones , SEOL/RX Dissemination 
Specialist 


AN OVERVIEW OF RESEARCH ON ORAL LANGUAGE 
ACQUISITION AND LEARNING 


Or. Judith Lindfors, Associate Professor of 
Curriculum & Instruction, The University of 
Texas at Austin 


LUNCH ON YOUR CUWN 
(see conference packet for ideas} 


AN OVERVIEW OF RESEARCH ON WRITING, K-12 
Or. Anthony Petrosky, Research Chair, NCTE 


and Faculty in Language Communications, 
University of Pittsburgh 


ERI -.¥ 
TSA Ap DAMN ODA MN PANO DAD AO AADAC. 


3:00 - 3:10 p.m. 
3:10 - 3:30 p.m. 


3:30'- 4:15 p.m. ° 


4:15 ows 


FRIDAY, NOVEMBER 14, 1980 
8:00 - 8:25 a.m. 
8:25 - 8:30 a.m. 


8:36 - 10:30 a.m. 
(includes break) 


10:30 - 10:40 a.m. 


- 10:40 a.m. - noon 


noon - 12:30 p.m. 


12:30 p.m. 


BREAK 
THE RDx TASK FORCE ON ORAL & WRITTEN 
COMMUNICATION : 
Ms. Linda’ Reed, Director, Research & “f 
Development Interpretation Service (RDIS), 
CEMREL, The. » St. Louis, Missouri | 
THE LINKS BETWEEN ORAL & WRITTEN COMMUNICATION - 
An opportunity’ for open discussion between” | 
the-panel of presenters and the participants, 
to include ‘questions and answers. 


ADJOURNMENT 


EYE OPENING CEREMONY & CONVERSATION * 
INTRODUCTIONS - 
AN OVERVIEW OF RESEARCH ON LANGUAGE DIVERSITY { 


Dr. alt Wolfram, The Center for Applied 
Linguistics, Washington, D.C. 


BREAK 


FROM THEORY TO PRACTICE : | 
“An opportunity for participants to discuss 


among themselves the implications of research 


. for their own work, to talk with presenters ‘ 


individually, and to share with the group any 
iuminating implications they will apply back | 
home. . 


EVALUATION FOR $ 
TRAVEL REIMBURSEMENT INSTRUCTIONS 


ADJOURNMENT { 


CLOSING REMARKS : | 


NVR GED) oD CED CRC cE c 


MATERIALS ON DISPLAY . 
(AVAILABLE ON LOAN FROM THE SEDL REGIONAL EXCHANGE) 


. 
ry 


ARTICLES 


- Anastasiow,. Nicholas, "Oral Language: Expression and Thought," ERIC/RCS 


and International Reading Association, nd. 

Applebee, Arthur N., “Trends in Written Composition,” prepared for the 
Midwest School Improvement forum, Milwaukee, Wisconsin, October 23-25, 
1979. = 


Brown, Roger, “Development of the First Language in the Human Species," 
American Psychologist (February, 1973), -97-106. 


Collins, James L., "Dialect Variation and Writing: One Problem at a Lisi ey 
English Journal (November, 1979); 48-51. P “ ‘ 


Graves, Donald H., "What Children Show Us About Television," Language Arts. 
(March, 1973), "312-319. , 


Hakuta, Kenji and Herlinda Cancino, “Trends in SecoueatyclanguigeNeauisivial 
Research,” Harvard Educational Review (August, 1977), 294-316. 


King, Martha L., “Research in Composition: A Need for Theory,” Research in 
the Teaching’ of English (October, 1978), 193-202. 


Kinney, Joann V., "Teaching and Learning: Program on Writing Research,” 
National Institute of Education, July, 1980. 


Murray, Donald M., "Internal Revision: A Process of Discovery,” in cooper 
and Odell, Research on Composing (Urbana, .I]linois: NCTE), 85-103. 


NCTE, "Standards for Basic Skills Writing Programs,” College English Getabor, 
1979), 220-222. 


Ornstein-Galicia, Jacob, "Black English-New %cle in the Classroom?" Curriculum 
Review (June, *1980), 204-209. 


Petrosky, Anthony R., "Gramar Instruction: Wha. We Know," E nglis sh_ Journal 
(December, 1377), 86-88. : - 


» "The Inferences We Make: Children and Literature," Language Arts 
(February, 1980), 149-156. 


or 
ra) 
ENC 


and James R. Brozick,’"A Model “or Teaching Writing Based Upon Current 
Knowledge of the Composing Process,” English Journal 1 Wiswusry, 1979), 
96- 101. - 


shaugtihassit2 rina P., “Introduction,” in Errors and Expectations: A Guide 
for the Teacher of Basic Writing (New York: Oxford University Press, 


Speech Gommunication Association, “Resources for Assessment in Communication," 
February 1, 1980. 


Wiiteman, Marcia Farr, “Research Area Plan in Writing,” Washington, D.C.: 
National Institute of Education, March 3, 1980. 


"What We Can Learn From Writing Research," sasiingten, D.C.: 
National Institute of Education, May, 1960. 


~BOOKS 


Bauman, .Richard and Joel Sherzer, Working Papers in Sociolinguistics: 
Numbers i 73 (Austin, Texas: Southwest ta cational Development Laboratory, 


AY 


, Lan: uage and Speech in American Society: A Complication of Research i 
Papers in Socto. inguistics TAustin, Texas: Ceatiert Educational Bevefopment 


aboratory, vanuary, . 


Britton, James, et a1., The Pavel nt_of Writing Abilities (11-18) (Urbana, 
Tilinois: NCTE, 1975, 


Coober, tharles R. and Lee Odell, Evaluating Writing: Describing, Measuring, 
dudging (Urbana, I]]inois: NCTE, 1977). 


» Research on Composing: Points of Departure ('pbana, 
TT nots? ACTE, 1978). 


Dialects and Equcational Equity Series, (Arlington, Virginia: Center for 
pp Tiguistics, 1373) 
Christian, Donna, Language Arts and Dialect Differences. 
and Walt Wolfram, Eplering Diatects. 
Wolfram, Walt, Speech Pathofogy and Dialect Differences. 
and Donna Christian, Dialogue on Dialects. 
Differences 


» et al., Reading and Dialect Di . 


Donovan, Timothy R. and Ben W. McClelland, Eight Approaches to Teachin 
composition {urbana. I}linois: NCTE, issue 


te 


Graves, Donaid, Balance the Basics: Let Them Write (New York: The Ford 
Foundation Papers on Research About Learning, 1978). 


Larson, Cari, et al., sssessig Eeccttona] 3 Communication (Urbana, I11inois: 
ERIG/RCS and Falls Church rginia: SCA, 1978). 


Lindfors, Judith Wells, Children's SO uage and Learning (Englewood Cliffs, 
New dersey: Prentice-Hall, 

Lundsteen, Sara W., Listening: Its Impact on Reading and the Other Language 

_ Arts (Urbana, filinois: ERIC7RCS and NCTE, T5795). 


McLaughlin, Barry, Second-Langua Acquisition in Childhood (New York: 
dohn Wiley and Sons, 1978). 


Spandel, Vicki and Richard L Stigging , Direct Measures of Writing Skills 


(Portland, Oregon: Northwest Reg¥énat Educational Development Laboratory, © 
1980). 


| » Stibbs, Andrew, Assess ing Children's Language: Guidelines for Teachers 
j (uondon, England® National Association for the Teaching cf English, 
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QUDITH LINDFORS 
Associate Professor of 
Curriculum & Instruct‘on, 
The University of Texés 
at Austin 


ANTHONY R. “PETROSKY 
Associate Professor 
School of Education 
University of Pittsburgh 
Pittsburgh, Pennsylvania 


LINDA REEO 

Director, Research & 
Development Interpre- 
tation Service (RDIS) 
CEMREL, St. Louis, 
Missouri 


WALTER WOLFRAM 

Director of Research _ 
Oivision, The Center for 
Applied Linguistics and 
Proressor of Communica- 
tions Sciences at the 
University of the District 
oreo lua in Washington, ° 


“~ 


PRESENTERS - € 


Ph.D. in Curriculum & Instruction from The 
University of Texas at Austin. Cormerly served 
as pubdlic school teacher and as research 
asssitant in Teaching English as a Second 
Language. Author of Chiidren's Language and 
Learning (Prentice-Hall, 1980). Has presented 
varfous papers on bilingual learning for the 
Spanisk-speaking preschool child, on language 
development and learning environments which 
stimulate it, as well as language arts in 
mathematics. 


. 


Ed.D. in English Education from the 

State University of New York at Buffalo. Teaches 
writing courses at both graduate and undergraduate 
levels. Has taught at the high school level, is 
@ Published poet and was editor of Rapport: A 
séurnal of Contenporary Wri tin (197 e973); 
rticles include "Writing for Reluctant Writers" 


and "A Model for Teaching Writing Based Upon 


. Current Knowledge of the Composing Process. Petrosky 


is incoming Chair of the Committee on Research, 
NCTE, taking over from Chartes Cooper. 


M.A. in Snglish Literature from the University of 
Illinois at Champaign. Formerly Assistant Director 
& Project Manage®Of the ERIC Clearinghouse on 
Reading & Communication Skills, and Technical Editor 
for the National Council of Teachers of English. 
With Susan Drake is author of Guidelines for Non- 
Sexist Use of Lanagu age (NCTE, 1976); other 
publications include e Search for Quality Control 
in Dissemination of Educational Products and 
Practices: A Look at the.Literature and Major 
Issues"; “Creative Drama in the Language Arts 
Program" and “Multi-Ethnic Literature and the 
Elementary School Curriculum.“ 


Ph.D. from Hartford Seminary Foundation, Connecticut. 
Refers to himself as a "dialect: t.amp," going from 
the study of one dialect to another--working class 
northern whites, blacks, southern whites, Puerto 
Rican English of East Harlem, English dialects of 
New Mexico Pueblo Indians. Has conducted_research 
on and published books and numerous articles about 
these dialects. 
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PARTICIPANTS 


ARKANSAS. 


Ms. Betty Morgan 

Supervisor 

Elementary Education 

Arkansas State Department 
of Education 

State Capito) Mall 

Little Rock, Arkansas 77201 


Ms. Charlena Goff 
Cabot High School 

504 £. Locust 

Cabot, Arkansas 72023 


LOUISTANA 


Ms, Louise Cobb 

Supervisor, English & 
Language Arts 

State Department of Education 

P. 0. Box 44064 

Baton Rouge, Louisiana 70804 


Ms. Cornelia Barnes 

Supervisor, English-& 
Language Arts 

State Department of Education 

P. 0. Box 44064 

Baton Rouge, Louisiana 70804 


Ms. Ina Delahoussaye 
Elementary Supervisor 

1724 Kirkman Street 

Lake Charles, Loutsiana 70601 


MISSISSIPPI 


Ms. Christ? LeBlanc 
Reading Consultant, Title I 
P. 0. Box 773 

Jackson, Mississippi 39205 


Ms. Laney Crampton 
Consultant 

Parent Advisory Countit 

P. 0. Box 777 

Jackson, Mississippi 39205 


Mrs. Reecy Dickson 
Superintendent A 
woxubee County Schools 

Macon, Mississippi * 3934) 


NEW MEXICO 


Mrs. Marilyn Huber 

P. 0. Box 2488 

Santa Fe High Schoo} 

Santa Fe, New Mexico 87501 


Ms. Sharon Morris . 

Elementary Specialist 

Elementary & Secondary Education Unit 
Capitol Complex - Education Building 
Santa Fe, New Mexico - 87503 


Ms. Linda Aycock 
Coordinater» Secondary Education 
408 N. Canyon Street 


“Carlsbad Municipal Schiols 


Carisbad, New Mexico 88220 


\\ (AOA, A/ONDANI AN SAN9N9 ANfNAARLlReAL ALR er 


OKLAHOMA 


Dr. Dorothy Dodd 

Arts in Education 

Special Education 

State Department of Education 
2500 N. Lincolmt 

Oklahoma City, Oklahoma 73105 


Mrs. Ruth Dishman 
Eisenhower High School 
Box 1009 

Lawton, Oklahoma 73502 


Ms, Claudette Goss 

Lanaguage Arts Specialist 
State Départment of Education 
2500 N. Lincoln 

Oklahoma City, Oklahoma 75105 


Tas 


Ms. Nancy McClaran 
Marshall 1.S.D. 

1003 N. Grove Street 
Marshall, Texas 75670 


Ms. Sandra Warren 

Corpus Christi 1.S.D. 

Box 110 

Corpus Christi, Texas 78403 


Ms. Pat Dudley 
English Corsultant 
Abtlene [.S.0. 

P, 0. Box 981 
Abilene, Texas 79604 


° 
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SEDL/REGIONAL EXCHANGE STAFF 


Preston €. Kronkosky, Deputy Executive Director, SEDL 
Anna Hundley, Dissemination Specialist 

fancy Baker Jones, Dissemination Specialist 

Mzrtha Hartzog, Technical Writer 

Jack Lumbley, Evaluation Specialist 

Barbara Dupree, Administrative Assistant 

Barbara L. Baylor, Senior Secretary 


fhe Pi j.onal Exchange is one of seven projects nataonnide, funded by che 
Watronal Institute of Education to d.sgem/wate the results of educational 
research to prectitioners. Contacc the Regional Exchange at: Southwest 
Edytattonal Qavelopowat Laboratory. Zi! Ease 7th Sereat, austin, Tuxas 
PRP 22, 
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R&D SPEAKS: ORAL & WRITTEN COMMUNICATION 


_ SERNA 
PARTICIPANT QUESTIONNAIRE 


1. Lrepresent my 8 SEA 4 IEA 3 LEA 2 HEA 5 Other. 


2. 30 [ama teacher. 
160 I train teachers. 
50 1 train those who train teachers 
gO I have more 2~. ‘nistrative responsibilities than training responsibilities. 


OQ Other assist in program evaluation: inservice(2); elementary supervisor 
3. ~~ conference will assist me in: 
50 teaching. 


200 conducting inservice. 
90° training others to conduct inservice. 


a other developing curriculum uidelines improving the writing curriculum _ 
in_our district: own professional growth: state basic skills task force 
work: instituting new courses. é 
4. The program objectives were: a 
well defined 5 4 3 2 1 vague 
: 156 2 
5. The program objectives were attained 
, fully 5 4 3 2 1° notatall 
: 810 3 
6, The program climate promoted freedom of expression. 
agree 5 4 3 2 2. disagree 
17 4 1 
7. The program format facititated learning. 
agree 5 4 3 2 1 disagree 
13° 8 , 
8. The information provided at the conference is applicable to my work. 
just what I need 5 4 2 2 #1 useless 


13 8 1 
5. the amount of information provided at the conference was: 
0 foo much O sufficient O insufficient 
22 
10. The information provided at the conference was: 
‘ D too complex appropriate O too simple 
: 22 
11, The time allowed to cover the material at this conference vas: 
D too much 2D sufficient 0 insufficiadt 
ig 3 
87 
(over) 


Qe 


ERIC 


12, 


13, 


14. 


18. 


16. 


7. 
18. 


19, 


The time allowed to ask questions was: 
O too much G sufficient O insufficient 
. Pr) Z 
I recommend this conference to others... 
strongly agree 5 4 3 2 T_ strongly disagree 
i765 . 
I would like a follow-up conference on this subject in my state. 
strongly agree 5 4 3 2 1 Strongly disagre? 
oa -42 3 3 


If you would like a follow-up conference on this subject in your state, lease 
give the name, agency/office, and telephone number of the person with whom the 
SEDL/RX should.be in touch for further discussion. (No commitment on your 
agency's part will be implied.) . 


Ning participants answered this . 


I plan to share information gained in this conference with (see Next Pazye) 


Tame) (titie) Tagercy) 
iname ) Ttitie) {agency} 


I want more information <bout (See Next Page) 


The purpose of the Regional Exchange is to (See Next Pagq)_ 


Comments? (See Next Page = 


C 


a + 


a 
+ the Regional Exchange 1s oné of seven projects nationwide, funded by tia 
National Institate of Education tw disseminate the results of educational 
research to practitioners. Contact the Regional Exchange at: Southwest 
Educational Development baboratery, 2il Bast 7th Street. Austin. Texas 
78701. i 8 


al 


* 


R&D SPEAKS: ORAL & WRITTEN COMMUNICATION 
PARTICIPANT QUESTIONNAIRE RESPONSES (Continued) 


. LEA Supervisor of Elementary Instruction ; s 


LEA Supervisor of Middle School 
SEDL/RX Advisory Board Member 
LEA Principal (2 answered with this) 
. LEAs in my state (2 answered with this) 
EPy (2 answered’ with this) 
Basic Skillg cnit 
SEA Administrator of Curriculum 
Project Director, State Writing Project 
LEA Curriculum Committee Chair 
‘ LEA Assistant Superintendent for Secondary Education 
SEA Elementary/Secondary Edrcation Unit 
All teachers in wy district 
SEA witing assessment members 
BEA professor 
ESC staff 
ESC elementary consultaits 
LRA teachers at writing projects 
ESC consultants 
Adwinistrators and teachers in my writing project. 
Teachers, district administrators, College professors 


uestion 17: I want more info: out 


Development stages in children's writing 

Writing instructional strategies and activitizs 
Borrowing materials? Do I just write to the Exchange? 
Language dialects and written communication ; 
Teaching methocs in the basic ekills 
Working with librarians 

Primary traits model ™ 


Question 18: The purpose of the Regional Exchange is to 


Disseminate research data to practitioners 
Conduct research and disseminate findings 
Disseminate current research 


Professionals 
Awareness of education development 
R&D and inform as tol 
Disseminate research findirgs (2 answered with this) 


can’t fivd time and resousces to do. 


Question 16: I plan to share information gained in this conference with 


*Provide and share 4.formation with different administrative and teaching 


Collect, process and share information with Practicing educators 
at the clessrom and district leves. You're deing the tasks we 


Share information about the‘ research and development that is gOing on. 


a) 


Question 19:. Comments ‘ 


The speakers were well informed in their concentration. 
Thank you for inviting me. I think Dr. Petrosky's work and ideas will ‘ 
be of help to me in the school district where I work. 
Thank you for including the ESC Basic Skills people jn this seeting 
We don't often get to hear such valuable information in such a 
compact period of time. 
Ths conference will assist me in developing workshops for improved | 
writing instruction.’ Thank you for allowing us tc. attend. 
I would have liked to see a little more focus on compositior: and more 
information girectly applicable to teacher training. Overall, 
I think the conference was excellent and the consultants were ’ 
well-informed and articulate. . 
I wish I had heard of the work of the exchange before. TI had talked 
wich someone on our district’s writing concerns by phone, but 1 4 
\ had no idea of the extent of work and how I cou]d benefit m 
\ state and district until this visit. This has been a very exciting 
: conference for ne. 
Great, enjoyed all participants, and thanks. 
Whenever there is so ething like this planned please let me know. 
I'm always needing good information. \ 
I have enjoyed and gained much relevant teresting information. 
The SEOL s-caff and presenters were jae A 
This has been an excellent conference. 
Stimlaizing exchange of adeaes-rresentert were greac! Not one of 
them dull. 
Presenters excellent! 
An excellent meeting. 


*® * 
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CnANGE 
PRESENTFR QUESTIONNAIPE 


1. Iwas informed of the objectives of the conference : 
with adequate notice 5 4 3 2 i too late 
- ' 
2. The ot jectives of the conference were approoriate to the needs of the participants. 
agree 5 4 3 2 1 disagree 
3 


3., The objectives were: 
clear 


wn 
> 
w 
ad 
- 
5 
a 
= 
o 
. 


4. The objectives were achieved. 


agree disagree 


ray 
ey 
wo 
ny 


1 2 


5. The type of assistance ! was to give was made clear 
with ‘quate notice 5 4 3 2 1 too late 
‘ a 7 
6. Thé conference he'ped me increase " understanding of the resources and 
experience of the educators in the SEDL/2X region. 
, agree 4 + 3 2 #1 disagree 


2 
i 


7. Given my understanding of participant needs, my participation in this conference 


was; 
appropriate 5 ‘a3 2 1 Inseoropeiace ~ 
2 G@ 21 


8. I wold be willing to discuss being 2 presenter at a follow-up conference on. 
@ state-wide level if one were requested. 
willing 5° 4 3 2 1 unwilling 
4 
9. Participants indicated to me that they will use the ififormation from this 
conference with others in their state education agency. 
ys § $6 3 2 1 no 
ree 
10. Participants indicated to me that they will use the information from this 
conference with teachers. 


= yes 4 3 2 1 


3 
2.2 
Jt. Overall, 1 think the conference benefitted participants 
a great deal 5 4 
2 


3 2 1 not at all 
°- “39 ; {over) 


e 


ERIC 


12. The time atlotted for my presentatior was: 
O too much O sufficient O insutricient ¢ 
3 1 


13, The time allotted for me to answer questions from participants was: 
 too- much O sufficient O insufficient 
: 3 1 


14, Comments: (1) Basically a good experience. I probably would have benefited . 

more if I had been there first day. 

oe (2) I'am always impressed by the effectiveness of talking with 

@ group lixe this — these are the people who can make change, I only wish 

_ I could have had two cays with them to completely extrapolate writing 
research for practical application. I would like to rune writing workshop 
with this group and show them how to train teachers and students to talk 
about writing for the purpose of revising and editing. 


“ 
The Regional Exchan-e is one of seven projects nationwide. funded by the 
National Institute of Education to disseminate che results of educational 
research to practitioners. Contact the Regional Exchange at: Southwest 
Educational Development Laboratory, 211 East 7th Srreet. Avstin. Texas 
78701. a2 
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